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Foreward by Richard Shaull pp.9-14

‘There is no such thing as a neutral educational process. Education either functions as an instrument which is used to facilitate the integration of the younger generation into the logic of the present system and bring about conformity to it, or it becomes ‘the practice of freedom’, the means by which men and women deal critically and creatively with reality and discover how to participate in the transformation of their world. The development of an educational methodology that facilitates this process will inevitably lead to tension and conflict within our society. But it could also contribute to the formation of a new man and mark the beginning of a new era in Western history.’ (p.14)

………………………………….

Preface pp.15-19
‘Fear of freedom, of which its possessor is not necessarily aware, makes him see ghosts. Such an individual is actually taking refuge in an attempt to achieve security, which he prefers to the risks of liberty.’ (p.17)

……………………………..

‘Men rarely admit their fear of freedom openly, however, tending rather to camouflage it – sometimes unconsciously – by presenting themselves as defenders of freedom. They give their doubts and misgivings an air of profound sobriety, as befitting custodians of freedom. But they confuse freedom with the maintenance of the status quo; so that if conscientization threatens to place that status quo in question, it thereby seem to constitute a threat to freedom itself.’ (p.17)

………..
‘From these pages I hope at last the following will endure: my trust in the people, and my faith in men and in the creation of a world in which it will be easier to love.’ (p.19)
…………………………

Chapter 1

‘Because it is a distortion of being more fully human, sooner or later being less human leads the oppressed to struggle against those who made them so. In order for this struggle to have meaning, the oppressed must not, in seeking to regain their humanity (which is a way to create it), become in turn oppressors, but rather restorers of the humanity of both. 

This, then, is the great humanistic and historical task of the oppressed: to liberate themselves and their oppressors as well. The oppressors, who oppress, exploit and rape by virtue of their power, cannot find in this power the strength to liberate either the oppressed or themselves. Only power that springs from the weakness of the oppressed will be sufficiently strong to free both. Any attempt to ‘soften’ the power of the oppressor in deference to the weakness of the oppressed almost always manifests itself in the form of false generosity; indeed, the attempt never goes beyond this. In order to have the continued opportunity to express their ‘generosity’, the oppressors must perpetuate injustice as well. An unjust social order is the permanent fount of this ‘generosity’, which is nourished by death, despair, and poverty. That is why its dispensers become desperate at the slightest threat to the source of that false generosity.’ (p.21)

……………………..

‘The ‘fear of freedom’ which afflicts the oppressed, a fear which may equally well lead them to desire the role of oppressor or bind them to the role of oppressed, should be examined. One of the basic elements of the relationship between oppressor and oppressed is prescription. Every prescription represents the imposition of one man’s choice upon another, transforming the consciousness of the man prescribed to into one that conforms to the prescriber’s consciousness. Thus, the behaviour of the oppressed is a prescribed behaviour, following as it does the guidelines of the oppressor.’ (p.23)
……………………………

Only dialogue, which requires critical thinking, is also capable of generating critical thinking. Without dialogue there is no communication, and without communication there can be no true education. Education which is able to resolve the contradiction between teacher and student takes place in a situation in which both address their act of cognition to the object by which they are mediated. Thus, the dialogical character of education as the practice of freedom does not begin when the teacher-student meets the students-teachers in a pedagogical situation, but rather when the former first asks himself what his dialogue with the latter will be about. And preoccupation with the content of dialogue is really preoccupation with programme content of education.

For the anti-dialogical banking educator, the question of content simply concerns the programme about which he will discourse to his students; and he answers his own question, by organising his own programme. For the dialogical, problem-posing teacher-student, the programme content of education is neither a gift nor an imposition – bits of information to be (p.64) deposited in the students – but rather the organised, systematized, and developed ‘re-presentation’ to individuals of the things about which they want to know more.

Authentic education is not carried on by A for B or by A about B, but’ rather by A with B, mdediated by the world – a world which impresses and challenges both parties, giving rise to view or opinions about it. These views, impregnated with anxieties, doubts, hopes, or hopelessness, imply significant themes on the basis of which the programme content of education can be built. ‘(p.66)

…………….
