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Abstract
The focus of the paper is on the validity of claims about the nature of the educational knowledge that is generated through the co-development of action researchers. The nature of the knowledge concerns the world, self and self in and of the world. The action research approach taken is a multidimensional relationally dynamic, living, values-based process of learning and research. Habermas’s (1976) notion of validity in terms of comprehensibility, truthfulness, rightness and authenticity is used. 
Introduction
My living theory (Whitehead, 1989) is generated within the complex ecologies (Lee & Rochon, 2009) within which I live and work. The research is presented as a multimedia narrative of the evolution of my living theory praxis as a professional educator researching to improve my practice and contribute to an educational knowledge base. My research is contextualised by my systemic responsibility as a senior educational psychologist, developing and implementing a local authority programme, which contributes to improving the educational experience of all children and young people as they each develop and enhance their talents for creating and offering life-affirming and life-enhancing gifts they value.
There are plenty of examples of children and young people researching as scientists. More recently they are being encouraged to develop influential voices as responsible citizens through engaging in social science research employing a traditional social science methodology, for instance: Alderson (2001) Research by Children, and  Kellett  (2009) Children as researchers: what we can learn from them about the impact of poverty on literacy opportunities? However, there is little evidence offered of the educational influence of such work. In contrast there are a growing number of accounts of the educational influence in learning of educators and learners engaging with Whitehead’s (1989) notion of living educational theory, for instance: Bogna and Zovko (2008) ‘Pupils as action researchers: improving something important in our lives’; Mounter (2007) ‘Can children carry out action research about learning, creating their own learning theory?’; Cartwright (2008) ‘How can I enable the gifts and talents of my students to be in the driving seat of their learning?’ and Riding (2008) ‘How do I come to understand my shared living educational standards of judgement in the life I lead with others? Creating the space for intergenerational student-led research’
This paper focuses on the research questions:

· How can I develop educational space, which supports educators and learners as action researchers creating, offering and thoughtfully accepting knowledge as a gift about the world, self and self in and of the world?

· What is the educational influence in learning of the educator co-developing their action research, in their own learning, the learning of others and the learning of social formations?

The originality and significance of the research is in the development of an educational epistemology and educational forms of evaluation and accountability. 
Context

I work as a senior educational psychologist in a small English local authority co-coordinating and developing APEX (All are Able Pupils Extending Opportunities). This paper draws on my doctoral programme, which is focused on researching to improve my practice. My thesis is a living theory of educational theory, practice and provision, which develops gifts and talents in inclusive education, as a response to the question, ‘how do I contribute to improving educational contexts, experiences and relationships for children and young people learning to live loving, satisfying, productive and worthwhile lives for themselves and others?’ It integrates my values, which express hope for the future of humanity, as explanatory principles and living standards of judgment. Values include my ontological values of a loving recognition, respectful connectedness and educational responsibility and social values of an inclusive, emancipating and egalitarian society.
I employ a living research methodology and a living theory form of action research as one of my research methods. Whitehead (2008) clarifies the distinction between an individual’s living theory, living theory as a method and living theory as a methodology:
‘A distinction can be made between the uniqueness of each individual’s living theory and a living theory methodology that can be used to distinguish a theory as a living theory. It is sometimes useful for researchers to be able to identify paradigmatic ideas that can be used to identify the research as belonging to a particular community of enquiry. In using the idea of a living theory methodology I want to stress that this includes the unique contribution of an individual’s methodological inventiveness in the creation of a living theory, rather than referring to some overarching set of principles to which each individual’s methodology has to conform, in an impositional sense of the word. There are however distinguishing qualities of a living theory methodology that include ‘I’ as a living contradiction, the use of action reflection cycles, the use of procedures of personal and social validation and the inclusion of a life-affirming energy with values as explanatory principles of educational influence.’ 

The living theory research method I use, and want to develop support for educators and learners to employ to co-develop as action researchers, is educational. Whitty (2005) made this distinction between educational research and education research:
‘One way of handling the distinction might be to use the terms ‘education research’ and ‘educational research’ more carefully. In this paper, I have so far used the broad term education research to characterize the whole field, but it may be that within that field we should reserve the term educational research for work that is consciously geared towards improving policy and practice…’ (pp.13-14)

I think there is something more that distinguishes educational research from research in education than the politics of power. Whitehead’s (1989) creation of living educational theory arose from the mistake he identified researchers were making by creating theory in education. Drawing on his original work in the 1970’s, he distinguished the disciplines approach to creating theories of education and educational theory:

‘I am suggesting that education research is research carried out from the perspectives of disciplines and fields of education such as the philosophy, sociology, history, psychology, management, economics, policy and leadership of education. In my view, educational research is distinguished as the creation and legitimation of valid forms of educational theory and knowledge that can explain the educational influences of individuals in their own learning, in the learning of others and in the learning of the social formations in which we live and work.’ (Whitehead, 2008, p.105)   

Whitehead also distinguishes what counts as educational by reference to values that flow with life-affirming energy: ontological values, values that give meaning and purpose to my life. I am following Whitehead in wanting to make the key distinction between research, knowledge and practice in education, and educational research knowledge and practice as relating to such values.  I believe that research, knowledge and practice of educators should never loose connection with values. Ginott (1972) expresses powerfully why I believe this is crucial:
‘On the first day of the new school year, all the teachers in one private school received the following note from their principal:

Dear Teacher,

I am a survivor of a concentration camp. My eyes saw what no man should witness: 

· Gas chambers built by learned engineers. 

· Children poisoned by educated physicians. 

· Infants killed by trained nurses.  

· Women and babies shot and burned by high school and college graduates. 

So, I am suspicious of education.  My request is: help your students become human.  Your efforts must never produce learned monsters, skilled psychopaths, educated Eichmanns. Reading, writing and arithmetic are important only if they serve to make our children more human.’ (p.317)
In coming to understand what I do as educational I have come to understand that I do not seek simply to improve a learner’s ability to acquire a specific skill, whether that is reading, making friends, organising themselves, improving their grades… I want to contribute to the emancipation of learners in their learning and life by enhancing their ability to be fully present in their own life, recognising, valuing and offering as gifts talents and knowledge they develop, able to develop respectful connectedness with others and express an educational responsibility for themselves and towards others. 
I learned many years ago from my son’s Aikido teacher, ‘with control comes power’: control and power over self to be the influence in self and the world you want to be. Improved control can come with extending your self a loving recognition, developing respectful connectedness within self and with others and expressing an educational responsibility to presence your self to yourself, or as Ghandi might have put it, being as much as you can be the change you want to see in the world. This is what I understand by expressing values of an egalitarian society. Power and control are not decentralised but rather they are expressed in an i~we relationship as described by Whitehead and Huxtable (2006):

‘We use i~we to emphasise a relationship in which the ‘I’ is not violated by the imposition of an inappropriate ‘We’. Where we use ‘we’ we have checked with each other that this is appropriate in the sense that we feel our meanings are shared. 

In our use of i~we, we are doing more than representing a resistance to imposition. We are also acknowledging that something is created that is beyond the individual but is in the space between ~ it is what is formed at the inclusional boundaries between us, a place of meeting rather than separating, a space for co-creation rather than a void. To communicate this relational quality of being, we draw on Cathy Aymer’s living in Ubuntu and her ideas in her doctoral thesis on Seeking Knowledge for Black Cultural Renewal.’

In giving expression to the values of an emancipating and egalitarian society by developing support for educators and learners to co-develop as action researchers creating and offering valued knowledge I believe that I also give expression to the values of an inclusive society. By using the word ‘inclusive’ I want to stress the importance of each person extending themselves and others a loving recognition and enabling each and every person to create and offer their unique valued and valuable contribution as gifts to enhance their own learning and life and that of others.

When children first begin school they are proficient at acquiring a whole variety of highly complex skills and acquiring a vast range of concrete and conceptual information. Some have acquired more of some aspects than others but none-the-less young humans have an amazing facility to acquire skills and information and to learn. However, I want to be careful when I talk about learning, it has so many meanings. I agree with Biesta (2006) when he writes:

‘What is learning? Learning theorists of both an individualistic and a sociocultural bent have developed a range of accounts of how learning – or more precisely, how the process of learning – takes place. Although they differ in their description and explanation of the process, for example, by focusing on processes in the brain or legitimate peripheral participation, many of such accounts assume that learning has to do with the acquisition of something “external,” something that existed before the act of learning and that, as a result of learning, becomes the possession of the learner. This is what many people have in mind when they say that someone has learned something.’ (p. 26)

I am distinguishing learning as a process of creation not simply of acquisition and the learning I am particularly concerned with here is educational. I am researching to improve my educational practice, recognising my underpinning belief that each person, irrespective of age, is capable of:
· Being an expert in their own learning and enhancing their expertise;  

· Developing and offering talents as life-enhancing gifts;

· Creating, offering and accepting knowledge of the world, of themselves, and of themselves in and of the world, as a gift, to enhance their own well-being and well-becoming and that of others;

· Coming to know their own living educational theory.

I believe by researching to improve relationships, space and opportunities that enhance the talents of educators and learners to continually evolve their own living educational theory through co-developing as action researchers they will be better able to contribute to their learning to live loving, satisfying, productive, worthwhile lives and become a more emancipated, inclusive, egalitarian influence in learning and life, their own, other people’s and the social formations we are all part of. I therefore see my research as educational. 
I have found that educators and learners often see research as a process of finding out and reporting on what they have found rather than as a process of knowledge creation, which is both organic and systematic. 
The forms of research that teachers, and therefore their pupils and students, are more familiar and hence more comfortable with, are those of finding and acquiring knowledge created by established authority and re-presenting that knowledge or using it in problem-based learning. I found this representation of Bloom’s taxonomy interesting.
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Accessed from http://tinyurl.com/32zlkpc 2nd November 2010.

I believe it represents the thinking of many influential in the world of education. The work of Mounter (2008) with infant children in England and Bogna (2008) with junior age children in Croatia who are making decisions, and supporting views with an understanding of values stands as a challenge to this dominating thinking. However, the influence of such beliefs about research and the ability of people to be knowledge creators I believe contribute to the paucity of intellectual challenge by educators of themselves and other learners. Quinn (1997) expresses my frustration when he wrote:

‘If there were only one idea whose importance I could guarantee you would take with you from this book, I would choose the distinction between the academic and the intellectual. OFSTED regularly confuses these two and calls them both ‘academic’. The ‘academic’ refers to the conventions of a subject, its procedures, and formal material; the ‘intellectual’ refers to the exercise of intelligence. Of course we want both, but I often see children faced with activities which have excessive expectations of them academically, whilst the intellectual expectations are laughably low.’ (p.7)

I have made similar observations to Cox (2010) when she reflected:

‘Teachers appeared to feel safer encouraging children to find out and report on decision-making already going on in their lives and their classrooms. It was perhaps more straightforward to involve the children in collecting this kind of data, as it was consistent with normal classroom activity.’ (p.145)
I wonder whether one of the reasons is that is how many teachers understand research and learning. Many do not appear to see or value themselves as knowledge creators and the process of research and learning they understand is that of ‘transmission’ and in the tradition of researching they have been brought up in, which is reflected in their pedagogy. 

‘Teachers were keen to encourage children to learn how to do research, and this would come within the inquiry-based learning that underpins much of the national curriculum in England. However, action research demands more than this, implying an emphasis on change by and for the participants. This tension reflects similar debates in citizenship education about how far the emphasis should be on learning about citizenship for the future, as compared to being active child citizens (Rudduck 2003).’ (Cox ibid p.146)
Research in the classroom, whether by educators or learners, often appears to be more concerned with gathering information and the ‘do it’ phase instead of in the challenging processes of creating research questions and in creating knowledge through communicating to and with others what has been learned through a multidimensional relationally dynamic, living, values-based process of learning and research, and what has been learned about self, and self in and of the world; the learners values, beliefs, talents, aspirations, passions… about what gives the person’s life meaning and purpose. I am here making reference to the elegantly simple model of TASC (Thinking Actively in a Social Context) (Wallace, 1993), which many teachers use with their pupils and students. 
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And go beyond TASC to incorporate a living theory research process as described by Whitehead on his website http://www.actionresearch.net :

After the initial conversation on values and context in relation to your desire to improve practices that relate to helping students, yourself and/or colleagues to improve their learning, I believe that you may find the following action planning process most useful.

The questions can be answered individually or in a conversation with others. Following such a conversation it is important to write down answers to your questions as part of the exploration of the implications of asking, researching and answering your question  'How do I improve what I am doing?'

Here are questions, ideas and actions that can distinguish an action reflection cycle: 

1) What do I want to improve? What is my concern? Why am I concerned? 

2) Imagining possibilities and choosing one of them to act on in an action plan

3) As I am acting what data will I collect to enable me to judge my educational influence in my professional context as I answer my question?  

4) Evaluating the influence of the actions in terms of values and understandings.

5) Modifying concerns, ideas and actions in the light of evaluations.

6) Making public a validated explanation of educational influences.

For educators to co-develop as action researchers with learners requires a willingness and courage on behalf of all to move from the security of the traditional form of research and pedagogy to venture somewhere new intellectually, academically, emotionally and personally. 

Sally Cartwright, talks about her ontological values that she is researching to improve in her practice and expressing a pleasure and humanity that does not communicate in the written word.
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She expresses the emotional and personal challenges this offers in her Masters assignment (Cartwright, 2008b).

‘The Christian concept of agape love (Lewis, 1960) has both driven and haunted me throughout my teaching career. There is a part of me that instinctively wants to give. Cho (2005) explores the concept of love within the context of a pedagogy and describes how it can include the aim to incite the student’s desire to learn and pursue knowledge, not for knowledge’s sake, but because that knowledge will be transformative for the student, in terms of how the student thinks about the world. In the giving, we often receive as teachers. However this positive aspect of love also has a counter side because in giving and making ourselves vulnerable we can have part of ourselves removed. What can be removed is our dignity, our authority, or even our freedom to be who we are.’
In developing support I believe it is necessary to take account of the emotional and personal needs of educators and learners co-developing as action researchers as well as their intellectual and academic needs.

How can I develop educational space, which supports educators and learners as action researchers creating, offering and thoughtfully accepting knowledge as a gift about the world, self and self in and of the world?
My work co-coordinating and developing APEX is concerned with generating and enhancing inclusive, collaborative and creative educational relationships, space and experiences that provide support and opportunities for children and young people to engage in enquiries that help them:

· Develop dreams, a passion for life-affirming and life-enhancing knowledge creation and the openness to venture to new cognitive, intellectual, social, personal, physical and emotional places in their learning and which inform their evolving aspirations and vocations;

· Explore a variety of possibilities of work they might find satisfying and productive if they devoted time and energy to as an adult;

· Develop confidence, competences and talents to pursue their evolving aspirations through enquiring and creating knowledge as gifts in areas of personal passion and interest;

· Experience educational relationships where they, the gifts of knowledge they create, and their contributions to their own learning, the learning of others and to their communities are valued;

· Learn to extend themselves a loving recognition, develop respectful connectedness with diverse persons and give expression to an educational responsibility for themselves and towards others;

· Explore and evolve understandings of what for them would make their life feel loving, satisfying, productive and worthwhile.
In short, to support learners as experts in their own learning and life, developing and offering talents and knowledge as gifts which enhance their own well-being and well-becoming and that of others.

Learning opportunities with preconceived outcomes are the mainstays of the national strategies. Enquiry and problem-based learning are often used in the delivery and the learning assessed is inevitably the learning prescribed by the teacher not the learner. A limited form of this type of learning opportunity is the primary experience offered teachers as training to deliver the curriculum. It is hardly surprising that they in turn train their pupils and students. It was my concern to expand their palette of learning experientially that lead me to develop the collaborative, creative enquiry opportunities with an insistence that the adults participate as co-learners with the children and young people they brought with them. It is also what lead me to ask Jack Whitehead in 2005 to offer the Masters programme to provide the opportunity for educators to learn to research their own practice. 

To enable learners to develop their expertise in their field of passion I created collaborative, creative enquiry days with the intention of offering learners (adult and young) the opportunity to behave as experts in a field developing the ‘guild skills’ as co-learners. The notion arose in a conversation with Pauline Miles back in 2004 (the notes are unedited):
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I have offered a number of such opportunities over the years for educators and learners to co-develop as authors, mathematicians, scientists, choreographers and so on with experts in the field facilitating the events. This opportunity for educators and learners to co-develop through such an experience as action researchers with Jack Whitehead as the field expert has been run on numerous occasions. Examples of the work can be seen in Creativity|Works edited by Andrew Henon (Henon, 2009). Andrew is a socially engaged artist, researching his practice as a living theory researcher and has over recent years joined the team of Jack and myself developing these learning opportunities. We have worked with learners as young as 7 years of age, educators from different contexts from classroom to local authority, and groups ranging in size from 10 to 80. 

The response of participants has varied, influenced more by their willingness to let go of preconceptions than age or experience. However, each space has proved energising and has stimulated quite unforeseen possibilities. For instance, as a result of the July 8th 2006 day in the Guildhall more fully described in a paper for the BERA 2008 conference (Huxtable, 2008):

Extract from email from primary head teacher 17th July 2006

‘2 of our girls did a power point presentation to the FULL GOVERNING BODY of our school starting with......WE are passionate about school dinners!  STUNNING, AMAZING, SIMPLY INSPIRING!  Governors were very surprised but liked the fact that the girls did it!  It will be followed through in Sept!!!!!!!!

…  The presentation the children did was...wait for it... the VERY NEXT DAY on the Thursday!  That is how inspired they were!!!!’
Another space I created to support educators co-developing as action researchers began in 2005 when I asked Jack Whitehead to reestablish a Masters programme to support local teachers as professionals developing and offering their talents and knowledge as educational gifts to themselves and the profession. Feldman (2007) expresses something of why I saw this as important:
‘In the present paper I argue that an awareness of their existential freedom allows teachers to act responsibly to construct educational situations that help pupils to become aware of the way that they exist in the world. For this to happen, teachers and their pupils must recognize that each is an individual human being who is situated, whose self emerges through experience and who has freedom to choose.’( p. 239)
The meetings are conducted in a manner consistent with the rationale of the collaborative, creative enquiry sessions with each participant expressing an educational responsibility for themselves and towards each other in the conversations. The educators bring and share their embodied knowledge as they do with younger learners on the collaborative, creative enquiry days. They come from diverse contexts, with diverse foci for their research but each is open to learning from themselves and others as we focus on the research and enquiries brought. The process is developed by Sally Cartwright working with her Y12 students (Cartwright, 2008a), which I come to as I offer evidence of the educational influence in learning of the support I have developed for educators and learners co-developing as action researchers.
What is the educational influence in learning of the educator co-developing their action research in their own learning, the learning of others and the learning of social formations?

Evidence of my educational influence as educator co-developing my action research, in my own learning and that of others and social formations
What do I mean by educational influence? Enabling people to learn to recognize the person they want to be, in the world they want to live in and developing the confidence and competences to contribute as fully as possible to their own lives, and those of others.

As I have, and continue to engage in my living theory research, I progressively recognize the person I want to be, in the world I want to live in and develop the confidence and competences to contribute as fully as I can to my own life and that of others.

If I am to offer authentic educational evaluative evidence it is important that I be aware of the underlying tensions I experience and be alert to unhelpful and subliminal strategies I develop. One, for instance, is to avoid making the ‘stories of ruin’ from which I could learn, visible. At the same time I acknowledge the very real threat that can arise from making such evidence public where it is contra to the dominant theory and practices espoused by those in powerful positions. 

So, while I seek to develop educational evaluation I am aware it would be most imprudent and naïve to believe that all evidence can be made public in all forums. This concern is the same when responding to traditional forms of evaluation. The phrase ‘lies, damn lies and statistics’, is well known. What is evidenced with statistical data relates to the intention of those using it. An illustration of this is the school that received a congratulatory letter from the DCSF as one of the most improved schools in the country and in the same year received another telling them they were a ‘challenge school’.  The data hadn’t changed, just the intention of those using it.

My forays into evidencing my influence are fraught with anxieties. I want to know that I have had an influence but am fearful that what I might find is evidence that I have wasted time, resources and energy or even worse, what I have done has had a negating effect. I can have all the notions in the world about how things should be done but if what I do makes no difference to improving the quality of the educational experience of children and young people then I haven’t done what I intended. One tension arises from wanting and needing honest evidence of the influence I am having and being prepared to face myself living a contradiction and in effect negating my values. Can I, as Belle Wallace has put it, face myself without fear or veneer? 

Another source of tension arises from dealing with the response of others; in making a claim to have had an influence some people interpret this as smugness, self-congratulating, and the use of self-serving power. The problem is not facing honest criticism but in dealing with the disquiet arising from that element of self-doubt that such comments surface. 

There is an ironic humour in finding that authentic and educational forms of evaluation and research should require me to make something of myself public, which is something I am most uncomfortable with at the best of times.

Bell (1998) discusses three contexts of vulnerability, the personal, the social and the environmental. He sums up some of the issues in his paper, ‘Self-Reflection and Vulnerability in Action Research: Bringing Forth New Worlds in Our Learning’, and the ‘problems and prizes’ of living with, rather than avoiding, these emotional challenges of reflective self study research methodologies.
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(p. 190)

It is interesting that the social scientist spends a lot of time trying to remove the influence of the ‘personal person’ as the source of unique variance from their study, yet in educational research it is pivotal. What distinguishes education from schooling, and educational research from education research, is the concern with improving the unique, ontological values related influence that individuals have in their own learning and in the learning of others, and the contribution the ‘personal person’ makes to their own well-being and well-becoming and that of others. In the educational evaluation of my educational practice I am also telling narratives that contain evidence of the systemic influence of my practice.
As the form of evidence influences the activity that is valued and engaged in, I have to find a form of evidence that communicates what I value. As I watch these videos I feel that I am contributing to a world of educational quality, I experience an empathetic resonance (Whitehead, 2009) with the values expressed.
http://www.youtube.com/watch?v=7Ck_ECxcaEc 

[image: image6.jpg]



http://www.youtube.com/watch?v=_KkMRaC1UAc 

I see the pleasure and confidence flowing in the affirmation of valued knowledge created by self and other and in the camaraderie of creative learners in productive conversations.
The multidimensional relationally dynamic, living, values-based nature of the process of learning and research can be illustrated by this extract from Sally Cartwright’s Gifts and Talents in Education Masters assignment, ‘How can I enable the gifts and talents of my students to be in the driving seat of their own learning?  (Cartwright, 2008a): 
‘In delivering the Extended Project we modeled our approach on the concept of the research community exemplified by Jack Whitehead’s Master’s seminars at the University of Bath. While this concept is not part of the AQA qualification it nevertheless goes hand in hand with what is required of the students. Marie Huxtable and Jack Whitehead ran two sessions with the group in a university seminar room to model how a research community provides a critical supportive environment. It was this sharing and giving that proved to be so powerful. It was in the context of the research community that in giving, the students received a great deal….

 

This definition of Gifts and Talents has also given me the confidence to ask of myself what are my gifts and talents? My self -  efficacy as a teacher has been severely dented by the annual fault finding that comes through result accountability, performance management and lack of training and resources that accompany constant change. It seems alien to be asked what gifts and talents do I have. I believe the culture of labeling students and teachers has inhibited growth, and developed the fixed mindset that asks the questions will I fail or pass, will I look smart or dumb, will I feel like a winner or a loser? (Dweck, CS. 2008 p6). Now it is as if I am emerging from hibernation after 15 years and am beginning to witness spring, breaking through the business model of statistics and league tables that has made up this educational winter. I wanted my students to be taken out of the school system and to be able to see some embodiment of learning to which they aspired.

 

Like my students I have been on a learning journey. Through the concept of embodied love promoted by Jack Whitehead I have come to accept that there is a space to reflect on our own gifts and talents and that it is right for each one of us to recognise them in a public forum and use them to the benefit of our students.

 

I have learnt to value how I can be sensitive to the entirety of a person when they communicate described by Whitehead, (2008)  ‘as a gaze of recognition of the other’, It is inclusive by nature and has a role to play in dealing with all people. For me this is part of recognising others for who they are and not what they are and coheres with my views on what Gifted and Talented education should be about. It is about us being valued for who we are, and about enabling others to have the confidence to discover their hidden gifts and talents.’

Conclusion

I have given some indication of the complex ecologies of the educators and learners co-developing as action researchers in terms of the emotional and personal landscape as well as the intellectual and academic. The process of educational research and the knowledge created is multidimensional and relationally dynamic and values-based. I have therefore offered a multimedia narrative drawing on the narratives of those I work with as evidence of the educational influence in learning of educators and learners. The evidence of influence in learning of the social formations in which they work and live is eluded to with reference to the contexts that the work of Joy Mounter and Sally Cartwright have been made public in local and international and made accessible to all on the web as they and I hold ourselves accountable to living our values as fully as we can through our practice.

The question that I have clarified for myself in creating this paper is concerned with what is needed to enable educators and learners to co-develop as action researchers, creating and offering knowledge of self and self in and of the world, as well as knowledge of the world as educationally influential gifts.
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