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	How do I know whether I am contributing to an educational world of quality, where children and young people develop the skills and understandings which enable them to live satisfying and productive lives?


The major cultural dichotomy affecting educational provision for the gifted and talented is between the largely Eastern perception - ‘all children have gifted potential’ - and the largely Western one - ‘only some children have gifted potential’. (Freeman,2002 p9) 

	Dweck (2006) shows this dichotomy exists within the north European culture, and the individual, in her work on self theories where she writes of the implications of people holding a ‘fixed’ or ‘growth’ mindset both as a learner and educator.
The embodied educational values and theories of learners and educators are reflected in language that describes children as ‘gifted and talented’ or how children ‘create gifts and develop talents’, yet these are rarely explored or researched by educators, children or young people themselves while the impact can be felt life long as can be seen by personal accounts  such as Rayner’s (2007)
Focus of enquiry 
Questions that I will explore in this paper are of the nature: What are my living inclusional educational values and theories concerning gifts and talents that drive, and emerge through, my practice? How do I resolve my conundrum of experiencing myself as a living contradiction? How do I know whether I am contributing to an educational world of quality, where children and young people develop the skills and understandings which enable them to live satisfying and productive lives? How do I make such judgements and what evidence communicates those standards?
Research methods
I am engaged in my own self-study of knowledge-creation in the process of researching my educational influence in my professional practice and supporting those of educators and pupils through a living theory approach to action research in which the individual practitioner generates explanations for their educational influences in their own learning, in the learning of others and in the learning of social formations (Whitehead & McNiff, 2006, Farren & Whitehead, 2006). I have been working with many educators, children and young people locally in an action research approach which follows the model of Thinking Actively in a Social Context (TASC), developed by Wallace (Wallace, et. al. 2004). To enhance the rigour and validity of the accounts I use methods advocated by Winter (1989) and Habermas (1976)

Robustness of the analytical and theoretical frames

The robustness of the theoretical frameworks of living educational theories can be judged from their genesis (Whitehead, 1989) to their global spread (Whitehead, 2006) in processes of enquiry that are withstanding evaluations of validity and legitimacy in a range of communities of educational researchers in Britain, China, Japan, Canada, South Africa, the USA, Australia and Singapore. I will be exploring my emerging concepts of ‘gifts’ and ‘talents’ within the logic of inclusionallity (Rayner, 2004)
Significance for educational practice, policy or theory

The exploration of ‘outstanding’ is a focus for many educational research communities currently. For instance, The World Council for Gifted and Talented Children, 17th Biennial World Conference’s overarching theme is the way different cultures create different conceptions of giftedness and talent, which in turn feed into differing policies and practices, the 2008 RAE will selectively allocate money to institutions of higher education with research judged of ‘quality that is world-leading in terms of originality, significance and rigour.’ 
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