ENGLAND’S NATIONAL PROGRAMME FOR GIFTED AND TALENTED EDUCATION: PLANS AND REFORMS FOR 2007-2010 

Abstract

1. This paper is partly a description of how England plans to develop its National Programme for Gifted and Talented Education between 2007 and 2010 and partly a discussion document intended for a national and an international audience. The first section draws on recent publications by the former NAGTY outlining an ‘English Model’ of gifted and talented (G&T) education and other documents summarising key elements of effective practice within England. It sets out for domestic consultation a draft Statement of Common Principles and Values for English G&T Education. The middle section explains how we plan to develop and improve the English National Programme over the next four years in a manner consistent with the draft Common Principles and Values. The final section draws on domestic experience with National Quality Standards – which lie at the heart of the English National Programme – and proposes the development of International Quality Standards as a means of generating worldwide commitment to a shared global agenda for improving G&T education.  

A draft Statement of Common Principles and Values for G&T

2. The Gifted and Talented Education team at the Department for Children, Schools and Families (DCSF) is responsible for strategic policy development, ‘system design’, international collaboration and overall co-ordination of the English National Programme for Gifted and Talented Education. Under new arrangements introduced in 2007, responsibility for implementing the National Programme is shared between:

a. A new National Managing Contractor for G&T education, a role won through competitive tender by the CfBT Education Trust, which works under contract to the DCSF, whose programme is the Young Gifted & Talented Programme (YG&T) www.ygt.dcsf.gov.uk; and

b. The National Strategies for Primary and Secondary Education, which are run by Capita under a wider-ranging contract with the DCSF. The National Strategies incorporate a plan for improving G&T education also overseen by the DCSF.

3. The DCSF has been co-ordinating the development of a set of three National Quality Standards which, taken together, are intended to capture shared national consensus about effective practice in G&T education. Further details of this key reform - which provides the foundation on which so much of the National Programme is built – are set out below.

4. Until now, we have let the National Quality Standards speak for themselves in describing the key elements of our National Programme.  This decision was taken partly in recognition that the former National Academy for Gifted and Talented Youth (NAGTY), which from 2002-2007 was the DCSF’s core partner in the National Programme, contracted by it to develop and improve G&T education nationally, had taken a different approach. In December 2004, the former NAGTY published  ‘Occasional Paper 1: The English Model of Gifted and Talented Education: Policy, Context and Challenges’ (Campbell R.J, Eyre D, Muijs R. D., Neelands J.G.A., Robinson W.). A parallel online article ‘Gifted Education: The English Model in Full’ (Eyre D. September 2004) was also published.  June 2007 also sawe the publication of: ‘What Really Works in Gifted and Talented Education (Eyre D, June 2007).

These publications are available through the YG&T Library http://ygt.dcsf.gov.uk/Library.aspx 

5. Although the so-called ‘English model’ is not in all respects the same as the English national programme and does not have the official endorsement of DCSF, these publications are supportive of our shared efforts to improve the quality of G&T education in England. We are committed to regular review of the Standards to reflect latest thinking and shared understanding of effective practice. 

But, in the light of these publications, as part of the ongoing development of the National Programme and ahead of the first review of the Standards - which is likely to take place in 2009 or 2010 - we have concluded that the national community of G&T educators might find it helpful to discuss and agree a single brief statement of shared common principles and values that together underpin our English approach to G&T education. This draft statement is published today and is intended as a companion to the National Quality Standards.  

6. We intend that, through consultation with the national community of G&T learners and educators, we can refine and improve the draft document ensuring that it is of clear, practical value. We recognise, from our experience with the National Quality Standards, that the process of consultation and agreement can be as valuable as the product. 

The Draft Statement

7. The structure of the draft Statement is based on a simple two-dimensional model that, we believe, provides a suitable starting point from which to conceptualise the English approach to G&T education.






· The central spine of the model rests on the foundation of personalised education. G&T education is one dimension of personalised education for all; it must also be personalised in itself, to meet the widely differing needs of the G&T population, which is far from homogenous;

· The mid-section of the central spine – and the centrepiece of the model – is the conviction that, for G&T education to be successful, it must be integrated: firmly part of wider education policy and practice; but also integrated in itself, rather than a disparate collection of strategies and approaches;

· The central spine is crowned by the belief that effective G&T education has to be universal within our education system, otherwise impact will be reduced and G&T learners will not experience entitlement or continuity;

· The left-hand pillar supporting the tripartite central spine acknowledges our commitment to a school-centred and school-driven approach to G&T education; and

· The right-hand pillar recognises that the ultimate success of any G&T programme depends on it being relentlessly outcomes-focussed, resulting ultimately in higher levels of achievement for G&T learners. 

We propose that these five simple principles together provide a stable, solid framework on which to build a successful national programme.

8. The full draft Statement is reproduced at Annex A, below. We are consulting the national G&T community about this over the remainder of this academic year, with a view to publishing the next version in September 2008.  Thereafter, we shall review the Statement to the same timescale that we review the National Quality Standards, ensuring that it is adjusted and improved to reflect our growing understanding of best practice in national systems of G&T education.

Planned Developments in England’s National Programme 2007-2010

Our core objectives and how we describe the national G&T population

9. The National Programme’s overarching objective remains the improvement of pupil attainment, aspirations, motivation and self-esteem. But we are strengthening the emphasis on narrowing attainment gaps between G&T learners from disadvantaged backgrounds and their more advantaged peers, so there is a better balance between the ‘excellence’ and ‘equity’ dimensions of our Programme. We remain committed to improving the quality of G&T education in all schools and colleges and to improving the range and quality of out-of-school learning opportunities and support for parents and educators. These secondary objectives contribute towards the achievement of the first.

10. We have revisited our description of the national G&T population. This comprises:

a. A nationally identified top 5% by ability in absolute national terms aged 11-19, who are unevenly distributed within and between maintained secondary schools and colleges. These are presently identified against the published eligibility criteria (though these will be reviewed in due course); and

b. A further group of G&T learners, aged 4-19, in each maintained primary school, secondary school and college whose ability is developed to a level significantly ahead of their year group within their institution (or who have potential to develop such ability) and who are identified by that institution.

11. Schools are asked to include in their G&T populations any learners who fall within the first group above. We expect them also to identify learners within the second group, but do not specify a percentage. Current practice suggests a norm of 10%+ of learners identified across both groups, but there is considerable variation. This allows schools and colleges some flexibility to identify a diverse range of abilities and to include underachieving G&T learners. 

12. Our guidance encourages all institutions to keep a register of their G&T learners and asks them to ensure that their G&T populations are broadly representative of their whole school populations by gender, ethnic and socio-economic background. We aim to achieve this outcome nationally, for both categories within our national G&T population. We are making progress, but we have not yet achieved that target. The imbalance is relatively more pronounced in the subset of the population identified against the current criteria, hence our intention to review them. Further action to improve the identification and support of under-represented groups is described below.

13. We expect primary schools’ G&T populations to be fluid, with significant movement of children in and out to allow for precocity, late development, age differences and so on. Secondary schools are expected to take account of whether a pupil has been identified in their primary school – reviewing qualitative as well as quantitative evidence - but are not bound to include previously identified pupils in their own G&T register. In the secondary sector, we also expect greater stability, with most movement being inward, to introduce late developers. If students transfer at post-16, we expect them to transfer automatically into the G&T register in their post-16 institution unless they specifically opt out of it. 

14. We collect information about our national G&T population through a termly School Census. The latest data show that, in January 2008, some 780,000 pupils were identified as G&T in the School Census, up from 733,000 in 2007. Some 94% of secondary schools and 76% of primary schools are  identifying through the Census, up from 91% and 65% respectively.

We shall be working hard to improve this figure during the next few years. Once we approach 100% of schools identifying, we expect the national population to exceed one million.
Role of CfBT and National Strategies

15. Under the 3-way partnership between GTEU, CfBT and the National Strategies, CfBT is responsible for managing contracts with the full range of delivery partners for the National Programme – those engaged in providing services in support of G&T education – with the sole exception of the National Strategies. CfBT is charged with procuring new contracts when the existing contracts expire, eliminating duplication and securing efficiencies. 
16. As part of this process, CfBT is providing a single central ‘communications spine’ that incorporates a website and the functionality to support 3-way communication (between providers and customers, between customers and providers and between customers themselves), in due course utilising the now familiar social networking applications of forums, wikis, blogs, newsfeeds and so on. The CfBT dimension of the National Programme incorporates two parallel and interdependent strands – support for learners and support for educators (in the widest sense, so including parents/carers, school governing bodies, local authority staff, researchers and so on).
17.  The National Strategies’ contribution is targeted exclusively at educators. It is responsible for designing and delivering training for a new cadre of Leading Teachers for G&T education and, through Leading Teachers and local authorities, driving improvements in the quality of teaching and learning throughout the country. The Strategies are also developing other professional development resources and guidance, including subject-specific materials and guidance on support for specific groups of underachieving G&T learners. National strategies support for Leading Teachers in particular – including a cutting edge peer support network – will form the central core of YG&T support for educators. 
The Learner Academy

18. CfBT’s first and most urgent priority was to introduce a new Learner Academy to replace the former NAGTY student academy. The new Academy – called Young Gifted and Talented (YG&T) - opened for business on 1 September 2007, immediately following the closure of the former NAGTY at the end of August. Whereas the former NAGTY’s academy was restricted to the top 5% aged 11-19, the YG&T Learner Academy is for all children and young people aged 4-19 identified as G&T by their schools and colleges, so all those in the two categories described above. All learners who have once been identified as G&T retain their membership of the Learner Academy, so they can continue to access its support under their school’s guidance, even if they are no longer included on their institution’s G&T register.
19. The new Learner Academy operates on a broker-provider model, with CfBT sub-contracting with all providers who wish to offer resources and learning opportunities, subject to robust quality assurance checks. We anticipate that the bulk of learning resources will be used flexibly, within school settings, out-of-hours provision and independent learning. There is a mix of online, blended and face-to-face provision, but perhaps more emphasis on online provision than under the former NAGTY. Providers are invited to deliver services within a framework that invites coverage by:
a. Age – so there are learning opportunities suitable for children in the early years right through to HE entry (while allowing learners to progress by ability rather than by age);
b. Content – with a four-fold distinction between learning opportunities that are subject-specific, cross-curricular (including leadership and skills-based opportunities), vocational and entrepreneurial;
c. Difficulty – opportunities that are appropriate for exceptionally able students, for members of the former NAGTY student academy and for the wider G&T population.
20. The YG&T Learner Academy is developing to become a ‘one stop shop’ for G&T learners, enabling them, their parents/carers and teachers to find everything through a single portal. In addition to learners attending maintained schools and colleges in England, it is open to those attending independent schools, those who are home educated and those educated outside England. We plan a strong emphasis on international programmes and will be developing extensive collaboration with similar entities in other countries. Young Gifted and Talented can be found at www.ygt.dcsf.gov.uk
Excellence Hubs

21. In Spring 2007, we established nine Excellence Hubs as regional centres of outreach provision for G&T learners within the Learner Academy. Each Hub is led by a consortium of higher education institutions who work in partnership with the local authorities and schools in the region. Each hub receives Government funding and is encouraged to find matched funding from other sources. Their purpose is to provide the full range of outreach opportunities for G&T learners – face-to-face, online and blended – in response to demand in their region (with online resources being made available nationally).

22. Each hub is asked to provide 10% of places free to the most disadvantaged G&T learners, with at least a further 10% of places subsidised for relatively disadvantaged learners. 
City Challenges

23. Ministers announced that, from financial year 2008-09, the London Challenge programme, designed to raise standards in the Greater London area, would be expanded into three City Challenges, continuing to cover Greater London but also now including Greater Manchester and the Black Country (four local authorities in the West Midlands). We are currently developing a framework for G&T support across all three areas designed to:

· Provide an entitlement to learning opportunities and support for the most disadvantaged G&T learners, in the form of a long term programme taking primary sector children through to secondary transfer and secondary sector children through to higher education entry. The entitlement will be conditional on progress against demanding progress measures. Much of this entitlement is likely to be channelled through the YG&T Learner Academy; 

· Provide an entitlement to support for the most disadvantaged schools and those with the highest proportions of disadvantaged G&T learners, focussed on helping the schools – including their staff and leadership teams - and their local authorities make more rapid progress against the National Quality Standards with particular reference to their support for the most disadvantaged G&T learners. Part of this support is likely to be channelled through the co-ordinated Educator Support strand of YG&T (see below).

24. We are keen to explore whether these entitlements can be provided on a matched funding basis, with contributions from unhypothecated school budgets as well as from private sector sponsors. Support in kind – including support from the independent schools sector and from business – will be actively pursued. (It is noteworthy that the National Council for Educational Excellence is exploring the scope for building stronger links between the independent sector and business on one hand and the maintained schools sector on the other.)  

National Quality Standards 

25. We have made excellent progress with our suite of National Quality Standards, designed to capture national consensus on effective practice and so provide a basis for universal self-evaluation and improvement planning. There are three Quality Standards in all:

· An Institutional Standard covering effective whole-school provision for G&T learners;

· A Classroom Standard covering the pedagogy of G&T education in all teaching settings, regardless of the learners’ age and the learning content; and

· A Local Authority Standard relating to the support Authorities provide to schools in their area.

26. All three Standards have common design principles. Each has three levels – entry, developing, exemplary – so as to support progression and offer challenge for even the best providers. All are supported by a resource base, designed to collect and share evidence of the contexts in which the Standards have been used and the supporting materials that have been developed. The resource base will also hold action research and other evidence of the efficacy of the Standards – including recommendations for revisions and additions – so that this material can inform our regular updating of the Standards as our shared understanding of effective practice develops and improves.

27. The Institutional Standard is now widely followed in schools and, from September 2007, all Leading Teachers (see below) were encouraged to use it to audit current provision and then to develop and implement an improvement plan in G&T for the school or schools for which they are responsible. We have mapped the Institutional Standard against our national models for children’s services – Every Child Matters – and personalised learning, so that a school which implements the full standard can prove that it is providing personalised education for its G&T learners. We are also using the exemplary level of the Institutional Standard to develop a growing number of centres of excellence, which can provide support to others in the system.  

28. The Classroom Standard will probably have the greatest impact of all our projects, because of its potential power to drive improvement in every learning setting. Early work demonstrated that lack of consensus about effective pedagogy was profound, even to the point of questioning whether a standard was feasible or desirable. We persisted with the development process but our initial draft, though welcomed by senior leadership teams, was not understood by classroom teachers. 

29. For our second version, we adopted a two layer approach. The first layer focuses on the ‘pedagogy of challenge’ for all learners, where there is stronger consensus currently about effective practice. This is used as a route into the second layer, which concentrates specifically on the pedagogy of challenge for G&T learners. 

30. Our next step is to develop exemplification material to support the use of the standard in different contexts. As part of their G&T plan, the National Strategies are preparing exemplification for CQS in the Core subjects. We hope to engage the subject communities in further work to develop exemplification material in the other foundation subjects in our national curriculum.  

31. The National Quality Standards will be used as accountability tools, to help the system monitor improvements in the quality of provision over time and to help us target additional support towards those who most need it. The Standards are also highly useful as a mechanism for cataloguing professional development and resources to support educators – and for identifying gaps in the market and encouraging providers to fill them. They will be used in this way within the YG&T Learner Academy and the parallel Educator Support strand.

32. We have been exploring whether the Standards can be used to engage learners themselves in the process of improving the quality of provision in schools. The early signs are encouraging.

Educator Support strand and support for research

33. Because of the need to prioritise the launch of the YG&T Learner Academy, work on a holistic ‘one stop shop’ approach to Educator Support is less advanced. Our vision is of a parallel service which is fully interconnected with the Learner Academy and its services, so creating a valuable synergy and, wherever appropriate, removing what can often be a false distinction between teacher and learner.

34. Educator Support will include ‘channels’ catering for the needs of Leading Teachers, school leaders, classroom teachers, school governors and parents. We are aiming not for a ‘top down’ service but rather a National Community of G&T Educators which marries the best elements of ‘top down’ and ‘bottom up’ approaches. The National Quality Standards will provide the organising principle for all support. Current thinking includes:

· Online support deploying social networking applications in the same ways as for learners;

· An observatory holding useful data and information to inform policy development at local, regional and national levels;

· A national research network and register of expertise;

· A ‘development hub’ or incubator for new projects; and

· Virtual conferencing facilities. 

35. Support for research in G&T education will start from the principle that we must continue to pursue evidence-based policy development. We want to explore new ways to build capacity in the system to generate high quality research that is directly relevant. One route will be through accreditation routes for Leading Teachers that require the practitioner to undertake training in research methods and action research linked explicitly to one or more elements of one of the Quality Standards. A pilot is under development with QCA, the National Strategies and Oxford Brookes University. The outcome of the research will then be lodged in our resource base and will inform the further development of the relevant Standard(s). We have already commissioned an EPPI review of national and international pedagogical studies over the last ten years, so that we have a repository of research evidence that we can use as a basis for refining and improving the Classroom Quality Standard over time.

Leading teachers

36. Through the National Strategies, we have been working to replace our existing cadre of G&T co-ordinators with Leading Teachers for G&T education. Whereas the national coverage of G&T co-ordinators was partial, we want a Leading Teacher in every secondary school. Every primary school will have access to a Leading Teacher but will share this resource, typically between 5-6 schools. The role of Leading Teacher is demanding, combining a whole-school management responsibility (cross-school in the case of primary schools) and the task of lead professional, providing pedagogical leadership to staff. We believe it provides a potential career route towards school leadership and we are discussing links to existing school leadership training routes with our National College for School Leadership (NCSL).

37. The National Strategies have been co-ordinating the development of a training package for Leading Teachers. The bulk of this is fully accessible online through the YG&T website, although there were two short face-to-face sessions at the beginning of the training, which largely took place last autumn. The suite of e-modules is being expanded during this academic year, until there is a comprehensive range covering all the main priorities that the community of Leading Teachers are addressing and all their principal professional development needs. Leading Teachers will negotiate a route through the materials that best meets their needs and circumstances.

38. Developments also include an online peer support network for the national community of Leading Teachers. We hope that this will pioneer approaches that can be extended into other channels of the Educator Support strand. 
National Register

39. By means of the Schools Census we can analyse our national G&T population – or a regional, local or school-based subset – by reference to all other variables we hold in our National Pupil Database (NPD). This gives us the facility to target support for disadvantaged learners – for example within the City Challenges – directly at the individual learner. It also provides a useful mechanism to support identification processes in schools and for tracking progress by different groups of learners over time. 

40. CfBT manages the National Register project and is integrating it with their management information systems for the YG&T Learner Academy. The Register is expected to develop iteratively over the coming years, potentially taking in results of commercially available tests such as our Cognitive Abilities Test (CAT) as well as softer data about the preferences and capabilities of Learner Academy members. We expect the Register to provide schools, local authorities and providers with a range of reports to inform their planning and support - but all services will of course abide by our data protection legislation. 
Identification

41. While the National Register provides a mechanism to strengthen the flow of quantitative data available to schools to support identification, we recognise the need to strengthen other aspects too, particularly to help schools to identify underachievers from disadvantaged backgrounds. We start from the principle that identification should be brought within scope of assessment for learning in our schools, rather than standing apart as a separate exercise. Assessment for learning is being extensively supported as part of our national drive to personalise education for all learners.

42. We plan to supplement our existing core guidance on identification with additional material that strengthens the capacity of schools to undertake ‘identification through provision’. This will explore the case for developing a bank of low stakes assessment tasks that can be used by schools specifically to help identify G&T learners from disadvantaged backgrounds who, for one reason or another, do not perform well in other assessments.  

Underachieving populations

43. Work to strengthen identification will link closely with another strand of work developing support for particular populations of G&T learners who are underachieving, or who are at risk of underachieving. The National Strategies have produced initial core guidance on G&T learners with ‘multiple exceptionalities’ and this will help to generate further support material through groups of practitioners and experts working collaboratively. Guidance on children in care and on supporting exceptionally able learners has also been produced. We are considering ways of enhancing all round provision for the exceptionally able within the National Programme, with particular emphasis on guidance and support for schools. London Gifted and Talented has been developing a comprehensive support package for schools working with disadvantaged black and minority ethnic G&T learners and those with English as an Additional Language.  
All these developments fit within the draft Statement 

44. Our broad policy direction is consistent with the five segments of the draft Statement:

· Personalised – tailored to meet the widely different needs of G&T learners, with differentiation by age, ability, need and programme content;

· Integrated – with wider educational developments, as a coherent National Programme and, for learners, as a coherent package of support inside and outside school;

· Universal – providing inclusive support for all our G&T learners throughout the span of compulsory education and, potentially, beyond;

· School-driven – placing the G&T learner’s school at the heart of the National Programme and driving improvement at school-level rather than through an exclusively top-down mechanism; and

· Outcomes-focussed – reinforcing the core purpose of the programme as improving standards of attainment and performance, especially by supporting disadvantaged G&T learners to improve.

As we develop our approach over the current planning period, we expect any new developments to fit within this framework. 

International collaboration

45. In addition to developing an international dimension to the Learner Academy, we have been exploring the scope for international collaboration within the Educator Support strand. Within Europe, we prepared a draft action plan to improve international collaboration and we developed a bid to the EU to support a European network for G&T education. GATEKeepers, a Drupal-based forum using social networking applications has been established at www.lgtinternational.org/collaboration to provide an online space where G&T educators can share information about their current issues, discuss topics of mutual interest and solve common problems. We made GATEKeepers available through the 2007 World Conference website to enable delegates to use it to prepare for the Conference. 

46. We used the Conference itself to advocate ways of improving international collaboration, such as through collaborative research activity and by establishing an international network of centres of excellence. One key proposal, based on our experience here in England with National Quality Standards, is that we might use the same methodology to develop International Quality Standards for G&T education. 

International Quality Standards

47. Many are inherently suspicious of standards-based approaches to improving provision, often because, rightly or wrongly, they believe that they will stifle creativity and inhibit innovation. Our experience suggests that, if a standards framework is carefully designed and sufficiently flexible, these potential disadvantages can be avoided. Indeed, the existence of a flexible framework can act as an incentive to creativity, since it is often easier to be creative within such a framework than within a vacuum.

48. In developing National Quality Standards for domestic purposes, we have been struck by the positive reaction in schools and the commitment to a collaborative development process. Schools like the concept of a flexible framework, strong enough to ensure that common standards are expected throughout the system, yet loose enough to allow schools to adapt them to their particular circumstances. They have not experienced reductionism. They have seen the value of the Standards in developing with and communicating to colleagues a set of reasonable expectations, as a basis for reviewing current performance and as a tool for planning improvements. They understand the scope provided by the Standards for school-based innovation and development.

49. If we accept the argument that we need to improve the scope and quality of international collaboration in G&T education, then our contention is that the development and adoption of International Quality Standards would provide a suitably flexible framework to support that. We believe that the approach we have applied so successfully in schools and that we are beginning to apply in local authorities would work equally well at state and national level.

Arguments in support of International Quality Standards

50. There is a powerful case for developing international quality standards. The process of achieving worldwide consensus in drawing up and agreeing the standards will involve the international G&T education community in working out a shared understanding of the essential components of effective practice. The process is inherently valuable and at least as important as the outcome, potentially more so.
51. The standards might embody the three-part structure we have used domestically, with different levels of expectation for countries that are at entry level/under-resourced, improving/adequately resourced and exemplary/relatively well-resourced. By developing a multilevel standard there will be built-in progression – an entry level that all countries can aim to achieve and, at the other end of the spectrum, challenge for even the most advanced.

52. Such standards can be continuously monitored by their users. Evidence of their application and usefulness in different contexts – including robust research evidence - can be accumulated and used periodically to recast the standards, so they continue to reflect our current understanding of best practice.         

53. The standards would provide a common framework and agenda for development of national systems and for collaborative activity, including:

a. a basis for independent or collaborative self-evaluation and improvement planning;

b. for academic study and research into the effectiveness of national systems;  

c. for professional development and collecting and sharing examples of effective practice; and

d. for other joint activity such as peer assessment, international consultancy, collaborative programme development and problem-solving.

54. They would provide a clear agenda around which international organisations like the World Council can focus their activities, including their future Conferences. These organisations may wish to strengthen their position and extend their influence by offering accreditation of countries' progress against the standards. But the standards would encourage a collaborative process. Because expectations of collaboration are typically built in most significantly at exemplary level, countries achieving that level will be expected to lead international collaboration much more strongly than they do at present

55. The standards would provide a firm basis from which organisations and individuals can lobby governments for improvements in provision. International standards could be applied to states and within federal countries and regions within countries; national, state and regional organisations responsible for G&T education could develop their strategies specifically to address the shortcomings they identify. The standards could provide a firm basis for legislation and national guidance. If Governments wished to add to the core standards, they could do so, but might be expected to justify this in terms of value added rather than value removed.

What might an international quality standard contain?

56. It would be a mistake to pre-empt the process of discussion and agreement leading to the agreement of such standards, but a good starting point for the discussion is potentially provided by the US NAGC district standards – see http://www.nagc.org/uploadedFiles/PDF/Standards_PDFs/k12%20GT%20standards%20brochure.pdf and by our English draft local authority Quality Standards at http://www2.teachernet.gov.uk/QualityStandards/ 

57. Our domestic experience suggests that to be successful, standards must be as crisp, clear and concise as possible. If the text is overly long and dense, the tool will be that much harder for the users to engage with. Here is a possible list of the different elements that an international quality standard might include, intended to provide a starting point for the interactive element of this workshop.

	National direction
	Distributed leadership

	
	Policy direction and development

	
	Strong national infrastructure

	
	Engagement in global collaboration

	Support for learners
	Effective provision in classrooms and schools

	
	Effective learning and partnership beyond the classroom

	
	Curriculum flexibility, choice and pathways

	
	Pupil direction and parental engagement

	
	Social, emotional and pastoral support

	Support for the education system
	Continuity, transfer and transition

	
	Effective educators at all levels 

	
	Securing high quality research

	
	Promoting innovation and sharing best practice

	
	Resourcing, efficiency and value for money

	Outcomes
	Effective identification, assessment and data analysis

	
	Improving standards and progression; effective personalisation and narrowing of achievement gaps

	
	Monitoring and evaluation for continuous improvement


How might an international standard be developed?

58. There are several possible routes. One way forward would be to convene a standing conference of representatives from interested countries, ideally forming a cross-section covering all continents and all levels of current provision, to develop draft standards for consultation, with a view to final ratification at the next World Conference in 2009. The development of the standards could be undertaken virtually for the most part, though the group would probably need to meet two or three times for face-to-face discussion during the two year period. The cost would need to be met by those who can most afford it: subject to Ministerial approval England would be willing to contribute towards the cost of development workshops. GATEKeepers would support all necessary virtual interaction. 

Conclusion

59. We are engaged in a period of major change and innovation in England’s National Programme for Gifted and Talented Education. Moreover, the Programme is now well-positioned to achieve a much wider impact on education reform. Provision for G&T learners is a litmus test of whole school personalisation and G&T education provides a valuable testbed for new approaches. G&T solutions can often have a much wider impact on personalised learning and school improvement – and tools developed for G&T use can also be applied more widely. 

60. But G&T education, like all education, is a global issue. Improvements within our own national borders will not have their full impact if we do not work together more effectively in future to solve the common problems we face. Let us use the opportunity to make a firm commitment to that end – and to develop international quality standards as our preferred way forward.

A DRAFT STATEMENT OF COMMON PRINCIPLES AND VALUES  FOR ENGLISH G&T EDUCATION

Personalised

· G&T learners have a wide range of abilities – our role is to discover and develop as many as possible

· Support G&T learners from disadvantaged backgrounds and so remove achievement gaps

· Address the diverse and disparate needs of G&T learners – they are not a homogenous group

· Ensure in-school and out-of-hours learning are differentiated to meet all G&T learners’ needs

· Provide flexible curricula and give access to the full range of curricular pathways, with parity of esteem for G&T learners engaged in them

· Position continuous identification of G&T learners within assessment for learning using the full range of evidence available

· Ensure G&T learners are significantly involved in directing their own learning

Integrated

· G&T issues are mainstreamed across the full range of education and children’s policy

· G&T education is integral to personalised education – helping all children to fulfil their potential

· G&T education is a whole school issue

· Identification and provision overlap and are mutually reinforcing

· In-school and out-of-hours learning are complementary and mutually reinforcing

· Parents and carers are co-educators of G&T learners; 

· Schools take forward G&T education in partnership with HE, business and the wider community

Universal

· G&T education is a global issue – we have increasingly global labour markets; we need to solve common problems through international collaboration

· All schools have G&T learners; all learners may be G&T learners

· G&T learners are relatively evenly distributed across all learner backgrounds 

· G&T education must be coherent across all phases of education

· There are common standards for whole school G&T education and all schools can improve against them

· G&T education takes place in every classroom and learning setting

· There are common standards for G&T teaching and learning and scope for improvement in every classroom and learning setting 

· Every educator is an educator of G&T learners

· Through distributed leadership every teacher has a leadership responsibility for G&T education

School-led

· Schools are core providers of G&T education and normally responsible for sourcing and co-ordinating other inputs 

· Schools can contribute distinctively to G&T education through their diverse missions, structures and specialisms

· Inter-school collaboration ensures a wider range of opportunities is available to G&T learners, secures economies of scale and helps to spread best practice

· Schools holds the main budgetary responsibility for G&T education

· Schools have primary responsibility for evaluating and improving their provision

Outcomes-focussed

· G&T education should improve pupil achievement and performance, recognising the contribution made by improving aspirations, motivation and self-esteem

· G&T education should eliminate underachievement and achievement gaps for G&T learners from disadvantaged backgrounds

· The system is engaged in continuous improvement – there is a planning cycle and outcomes are regularly evaluated against robust criteria

· G&T education is a testbed for innovation in education and a testing ground for new technological applications

· G&T education can be a key driver for whole school personalisation and whole school improvement

· G& T education is the litmus test for effective personalised education.

Tim Dracup, DCSF
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