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Foreword
This paper is rather longer than was originally intended. Through response to the discussion paper Towards a Secondary Curriculum Policy CDU, Nov 20, 1989, it became apparent that there was a need to try and articulate what is to be meant by the phrase moral and spiritual needs of students. Virtually all Principals agree that such needs exist and that they should be addressed but some confusion still remains as to what they are and how they can be addressed,
Most of the ideas in this paper are drawn from B Sneider (1987) In Search of a Wisdom for the World - the role of ethical values in Education; UNESCO, Paris BEP/GPI/7 - although the document does have a tendency to be rather Eurocentric and is slightly dated in its approach. I have thus taken the liberties of adding some extra material about the oriental world view, and also of going a little ahead of the literature in giving my personal interpretation of what the concept of Globalism is likely to soon mean. This is rather unprofessional as I am employed to expound my accredited knowledge rather than my personal opinions but, hopefully, the ideas will prove useful.
I wish to thank Sister Caritas for introducing me to the story line in chapter 3.4 and the Headmistress of Portessie Primary School for helping to develop the ideas in chapter 3.5.
The philosophical tone of much of the writing is unavoidable given the subject matter but I feel that it reflects the latent world view which inspired the work of the English and Social Studies Teacher Panels and, therefore, needs to be articulated so as to help clarify what should be included in the Secondary Curriculum Policy.
This story lacks academic rigour in terms of giving references to sources. The rather lengthy bibliography does, however, give an indication of where the ideas have come from.

George G Clark

clark@srds.co.uk 
Curriculum Development Unit
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Introduction
There are those who feel that our times are unique and that the challenges which face mankind today are of a different order than those which have gone before. While this may be true to some extent, it is also true that there is little which is new under the sun, at least at the fundamental level - and this could be seen as being particularly true with regard to spirituality and morality and the underlying deep structure of the value systems which support them.
This paper begins by making a global and historical overview in relation to value systems and education systems and thus suggests that, underlying the apparent moral uncertainties of our times, many of the traditional values are still relevant - although the social, technical and environmental problems to which they have to be applied have changed. This first chapter also offers a brief outline of the modernish Humanist world view, notes some of its limitations and omissions, and points to the essence of the emerging Globalist world view.
The second chapter begins by pointing to the difference between values as ultimate goals and proximate rules of conduct and then attempts to categorize the different types of values which exist and to distinguish between those which could be called traditional, modern and universal.
The last chapter deals with the curricular implications of the theories expounded in the first two chapters ie it attempts to answer the question “how can the education system be organised so as to help students develop suitable values?" Note that the answer to this question falls far short of what is needed: this is partly because educational theories are not yet up to the task and partly because, as any elementary sociology textbook would tell you, the education system cannot do it alone - there is an interplay in the development of a student's value system between the influences of the home, the social environment (including the media) and school. Suggestions are made regarding teaching methods in particular and the school ethos in general.

1. Values systems and education systems  a historical and global overview
This chapter briefly outlines the historical basis of various world views and notes how they have influenced value systems and education systems in various different cultures. The traumatic influence of innovative scientific understandings is noted as are the two separate but similar roots of the emerging, cosmopolitan, globalist world view. 
1.1 The Coincidence of ancient value systems
Several centuries before the Christian era, at a turbulent time when "civilizations" were beginning to develop from tribal societies, there was what has been called a "convergent maturity in man's thinking about himself". These were the days before mass communications and it is thus fascinating to note that beginnings were made to most of today’s major religions by inspired leaders in China, India, the Near East and Greece - independent of each other but all at about the same time,
These different religions produced their different holy books - the Vedas, the Gitas, the Old Testament etc - and the correspondence between the values which they propounded is quite remarkable. In Judaism, Moses was given the 10 commandments and in Tantric Buddhism, Milarepa was told of the 10 virtues. Both of these represent moral codes for adoption by believers and are amazingly similar. It is such coincidences that suggest that there might in fact be universal values or eternal verities. Exactly what these might be will be considered later-.
1.2 Types of Education Systems
The European Education System was based largely on Greek Philosophy. It was academic (intellectual) and thus was concerned with science for science’s sake and art for art 's sake and so on, ie it tended to dispense a body of knowledge which was not closely linked to the real world of practical effectiveness.
Oriental education on the other hand was traditionally concerned with moral (in China) and spiritual (in India) considerations and thus tended to neglect both purely intellectual knowledge and practical know how.
The new world (American) education system developed to suit the very practical learning needs of the largely peasant emigrants from Europe and was heavily influenced by the
utilitarian philosophers of the 18th century. It was thus pragmatic, technical and specialised.

1.3 The shock of the new

Innovation and change may have speeded up in the 20th century but it has always been around reaping its traumatic effects. Copernicus (1473-1543) and Galileo (1564-1642) between them demonstrated that the earth was not the centre of the universe. By looking through their telescopes they rocked the very foundations of religious dogma and created a value crisis - one which has yet to be resolved!

In more recent times the theories of evolution, continental drift, relativity and synchronicity have forced changes in how we are to understand man's place in the world and the universe; and now that we have the atom bomb and genetic engineering (not to mention the humble contraceptive devices) we are reeling again in terms of figuring out right from wrong, truth from illusion, and, more importantly, what to include or not to include in the school curriculum.

1.4 The three afflictions of education, systems

Knowledge and patterns of social interaction are becoming more complex and the curricula of the schools are having a hard time keeping up. There are three major problems:

a.
Plethora of Knowledge

The amount of knowledge is increasing daily but the hours in the teaching week stay the same. We cannot add without subtracting. How do we choose?

b.
Anachronism

New ideas are appearing at an increasingly faster rate (think of computer science and genetic engineering) and it is virtually impossible for the curriculum development and examinations systems to keep pace,. This problem is compounded by the fact that mechanisms for teacher retraining are globally insufficient. The curriculum and the teachers are nearly always out of date.

c.
Unsuitability

The anachronism factor can lead students (who, with the help of the media, are living in the global here and now) to view what they have to learn in school to be out-of-date and irrelevant - and this applies not only to content, but often to the value systems of teachers who often tend towards a more academic and middle-class world view.

1.5 Recent trends in education - towards humanism

Education systems everywhere are changing in highly complex ways. A crude summary of major trends can be given, however, with reference to the three types of education systems that were mentioned above,

1. The European system is moving towards real life relevance in terms of taking a more learner centered approach to the traditional academic subjects and in terms of putting greater emphasis on various forms of Vo/Tec subjects.

2. The Chinese system still stresses the moral dimension (sacrifice and codes of conduct) but now puts greater emphasis on the intellectual and on the practical dimensions,

3. The American system is still largely pragmatic and technical but greater emphasis is being given to the humanities and general culture.

Thus we could say that there is a form of global melting down which is gradually resulting in a type of universal curriculum which aims to prepare students both for the world of work and to be able to live successfully in modern society/culture,

Such standardization is possible because of a gradual movement, at least amongst the intellectual elites of the various nations, towards a shared global world view. This shared, global world view is as yet in essence humanist and thus could be seen as stemming from the scientific/industrial nations which make up "western" civilization. The value system is thus essentially Judaeo/Christian although moral philosophy has replaced theology - God is dead. - mankind is on his own. This humanist world view can be summed up as follows:

· release from ecclesiastical authority

· the liberation of the intellect

· faith in progress

· the belief that man himself can improve his own conditions without supernatural help - and has the duty to do so.

The Humanist has faith in man’s intellectual and spiritual resources not only to bring knowledge and understanding of the - world but to solve the moral problems of how to use that knowledge. That man should show respect to man irrespective of class, race or creed is fundamental to the humanist attitude to life. Among the fundamental moral principles he would count those of freedom, justice, tolerance and happiness.

1.6 Beyond Humanism - towards globalism, uncertainty and spirituality

The Humanist creed as outlined above has a long history which became clearly articulated in its modern form in the 1930s and 40s but is already fraying at the edges. The humanists did not manage to make much impression on man's inhumanity to man and, in the light of more recent comprehensions of the complexity of ecological relationships (acid rain, greenhouse effect, climatic change etc), the creed is now seen to be overly anthropocentric. Galileo showed that the world was not the centre of the universe and now the ecologists have shown that man is not in fact on his own - he is but one interacting unit in the unified chemistry of planet earth; he has no special place or purpose; in the democracy of matter he is the equal of the rocks and stones; he is but one of the many passengers on spaceship earth.

This seemingly deflating world view is the logical end point of rational, scientific thought. The vision which it represents has been called "the precipice at the end of rationality road". The Frenchman Blaise Pascal (1623-62) glimpsed it one evening when looking at the night sky and seeing the loneliness of infinity and eternity - needless to say this experience rendered him "sore afraid",

Younger, more modern scientists from many different disciplines are being led by their rationality to the same view but they are not afraid - rather do they find a sense of wonder. Beyond rationality there is uncertainty and awe; and in this awe-full uncertainty there is humility; and with this humility there develops something akin to spirituality; a realization that nature, all on its own, can be viewed as infinitely wise (perhaps because it operates using some unbelievably complex systems!)

The really curious thing is that this spiritual appreciation of the interdependence and interpenetration of everything - which took western civilization more than 2000 years to figure out - is the axiom upon which Chinese thought (Taoist /Buddhist) was built about 2500 years ago. So maybe the global standardization of school curricula is not so difficult to understand after all and, more importantly, it need not be seen as an aspect of purely western cultural imperialism. Perhaps there are universal values and eternal verities!

2. A Categorization of Values

This chapter is made up of lists, most of which are drawn from Sneider’s pamphlet. A certain amount of order has been imposed by attempting to distinguish between traditional, modern and universal values - but the edges between categories remain fuzzy. The reader is thus left free to work things out for himself,

2.1 Values, Value Systems and Rules of Conduct

We can talk of value in an economic sense in relation to things and services. This is typical of capitalist systems where value is measured in terms of money.

But we can also talk of more abstract and intangible values such as freedom, peace, justice and equity. It is these latter types of values with which we are concerned in this paper.

People tend to have different values which fit together more or less comfortably in Value Systems which allow them to develop a world view (See TIPS for teachers of Social Studies chapter 8.1.2 for a handy codification of these). Traditional value systems were usually linked to some form of official and institutionalized religion and had a basis in some supernatural force as causal agent. As we saw above, the humanist world view is similar but denies supernatural causation. The globalist world view, in close parallel with various oriental world views, takes the super out of the supernatural without of necessity losing the "spiritual" essence.

It is useful to think of values as goals and, as such, we can talk with a fair degree of confidence, about universal values. The problem comes in figuring out the means to achieve the goals. Here we run into the problem of setting down rules of conduct. These can vary enormously and can give rise to dissension and conflict.

In trying to justify the rules of conduct which will lead to the development of ethical values we might ask the following question:

how do they meet the needs of human beings living together in conditions determined by the natural environment of the world and by the living precedents of history?

One of the main problems is in reconciling individual freedom with collective freedom although, man being a social animal., this need not be a serious problem as long as the rules of conduct are fair, and flexible enough to allow a certain degree of tolerance and pluralism (eg students must not wear hats in school although Muslim girls may wear veils and Sikh boys may wear turbans.)

2.2 Traditional Values

The 10 commandments of Moses are well known to most Belizeans. The ten virtues of Tantric Buddhism are as follows:

	1. do not kill

2. do not wound or wrong another person

3. do not speak ill of people or engage in calumny

4. do not take the property of others for yourself

5. do not take what has not been given
	6. tell the truth

7. speak with respect

8. keep your promises

9. observe the pure doctrine

10. lead a pure and moral life


The Buddha himself, when close to enlightenment, was tempted by Mara (the devil) but dismissed him by listing the armies of negative values which he propounded, These were:

	1. lusts

2. aversion

3. hunger and thirst

4. craving

5. sloth & indolence

6. cowardice
	7. doubt

8. ignorance & stupidity

9. gain, fame, honour

10. glory falsely obtained

11. lauding of oneself

12. condemning of others


	In more ordinary and slightly more modern terms, what many people traditionally have valued are:

1. freedom

2. friendship

3. family life

4. loyalty to one’s country

5. search for truth

6. respect for life and truth
	And traditionally, the values which were most respected in individuals were:

1. tenacity

2. responsibility

3. courage

4. truthfulness

5. solidarity

6. justice


2.3 The persistence of traditional values

The above values may not all have been universal. For example "loyalty to one's country" would, not have a lot of meaning to people, like the Lozi in central Africa, whose tribe was divided up by lines drawn on the map by Europeans during the scramble for Africa; the Buddha left his family to lead the life of an ascetic - and many contemporary monks and nuns relinquished the family life; Anansi spider is not renowned for valuing truthfulness.

Other values, however, were universal and still hold true although they have to be applied differently in a new age. For example, "solidarity" is changing from a concept limited to the family or tribe to a much broader concept which embraces all mankind (humanist) or even all life forms (globalist/conservationist/Jainism) .

It is interesting to note that "thou shalt not kill" is beginning to gain some degree of globalism. It used to be that "thou shalt not kill unless the government says that it is OK to do so" - but these days many governments hesitate to issue the command - especially if there are TV cameras in the vicinity.

2.4 Modern Values

Modern values tend to be linked to the rules of conduct associated with increasing division of labour and institutionalization within society. Some variants are more liberal than others:

1. punctuality

2. corporate loyalty

3. professional competence

4. technological progress

5. desire for promotion

6. social mobility

Modern culture can be viewed as a culture of change and progress such that non-fatalism, creativity, tolerance and doing rather than just being are highly prized. (Inkeles & Smith (1974) give a good account of Becoming Modern.)

And, beyond all these morals of the workplace, the human rights, as enshrined in the UN Declaration, are supposed to be valued. The international humanist elite is certainly trying hard to have this value system accepted by peoples and governments - but there are as yet many transgressions.

2.5 Universal Human Values

The 7 key concepts which underlie the CXC Social Studies syllabus give us a good clue as to the areas in which we need value systems:

1. identity

2. freedom/choice

3. conflict

4. development/change

5. interaction

6. cooperation

7. justice

At the more anthropocentric level we need values which will help to promote:

· the respect of cultural diversity

· collective human survival

· the primacy and protection of human life

· the dignity of humankind

· justice, freedom and equity

And then at a more globalist level:

· the protection of the richness of the genetic and biological heritage

· the prevention of adverse man-made long-term effects on climate

· the protection of environmental quality

2.6 Contemporary Amorality

The contemporary world abounds with non-humanists ie with promiscuous, profit-oriented, liars, cheats, murderers, thieves and environmental polluters; with AIDS infested, homosexual drug addicts; with fanatical, suicidal terrorists and drunken, child molesters; with feminists and divorcees and lonely, TV-addicted, old folks dying in institutions; with millions of homeless and jobless people and tens of millions of starving children and refugees; with lazy civil servants, immoral politicians and debauched evangelists; with bigots, racists, apathetics, agnostics, atheists, paupers and beggars - the tale of woe could be endless.

Christ reckoned that the poor will be with us always and the Buddha reckoned that all life is suffering; but it could be argued that modernization, with its cities, its technology, its patterns of world trade and so on, although they could be used for the greater good of humanity and planet earth, have in fact helped to escalate the quantity and quality of poverty and the scale of human and environmental suffering. 

The good news is that technology has brought us television so that all may know of the poverty and suffering; the bad news, as T S Eliot noted., is that mankind cannot stand too much reality. People, even caring people, can suffer from over exposure and thus switch themselves off from the "News" and wait to immerse themselves in the illusory world of "Soap Operas". 

In this present age we have more than our fair share of neurotic nihilists living in existential vacuums, to quote Lenin - What is to he done?

3. Meeting the moral and spiritual learning needs of students

This chapter will not live up to the expectations which might have been aroused by its title if for no other reason than that the education system cannot do it alone. The value system which a student holds will be in a large measure determined by his family experiences in the first place, and by general social experiences (including exposure to the media - especially television) in the second place, His school experiences will take a very minor third place but this need not be a council of despair. Just because we as teachers cannot do much, this is not an excuse for doing nothing - indeed it is impossible to do nothing - the actions of teachers have meaning - this is the hidden curriculum.

This chapter begins philosophically by considering different kinds of knowledge and going on to suggest that higher level (global) knowledge, if suitably inculcated, might lead, almost automatically, to higher level valuing. The third section comes down to earth by pointing to courses of action in the classroom. The last two sections broaden out again to consider the "whole school curriculum" and the mechanisms for achieving a positive "school ethos".

3.1 Three kinds of knowledge

A youth will acquire three kinds of knowledge and the school can help him to understand each of these in different ways.

At the basic level he will acquire knowledge of the real world, of the physical world as perceived through his senses. But this is not as simple as it sounds - the eye should be thought of as a projector rather than as a camera. Meaning is projected on to the world rather than being derived from it - children have to learn how to perceive. To most people a tree is just some kind of green thing that sits there; but to a biologist a tree is a particular kind of tree whose shape and color is an adaptation to its environment; it will be a living organism drawing water and mineral salts from the soil and carbon dioxide from the air; it will be a totally inspiring biochemical mechanism.

At a more prosaic level, an architect walking down Kelly Street might see only a row of rather dismal and dilapidated houses in need of renewal; but a child from the street will know the occupants and the lanes and the comings and goings of all the people.

A city born student may never have been out of the city. He may not know what a mangrove swamp looks like; he may never-have been to a Caye; he may never have seen a cow. But he may be an avid watcher of television and thus have all manner of images of physical reality in his head which are naught but media illusions. By contrast the country born student may not have come across electricity before and he may well have his stomach turned by the site and smell of the open canals/sewers in Belize City.

The next level of knowing is emotional. Being young, the student’s emotional world will be based on limited experience. If he is lucky he will belong to a large and loving family; if he is unlucky he will be neglected and abused and spend most of his time hanging out on the base. If he watches television he may develop all manner of emotional ideas based on mindless violence and gratuitous sex - or whatever.

And then, on the highest level of knowing, he will operate in a world of theoretical models. In the old days he might have lived on a flat earth where the sun moved round the sky in a chariot pulled by horses; or he might live in a world which is watched over by an old man with a long white beard who lives up in the sky.

Education comes from the Latin word educare which means "to lead out". The idea is that the child should be led out from the small world of his community to the larger cosmopolitan world of accumulated knowledge and more sophisticated understanding.

This principle can operate at all three of the above levels but it is most likely to happen if the student is allowed to participate in the journey of discovery - and also if the teacher can reach inside his head so as to appreciate and take account of his starting out point. But -

educators have to work with the experiences that students... bring to schools.... This means making these experiences, in their public and private forms, the object of debate and confirmation; it means legitimating such experiences in order to give those who live and move within them a sense of affirmation and to provide the conditions for students and others to display an active voice and presence. Friere xxi

3.2 Global views and global values

The expanding horizons approach involves the teacher beginning with the student in his family setting and leading him gradually out through the community, the district, the nation, the region and so on to the world as a whole.

If this is done in a suitably empathetic and imaginative way then the student will come to develop a global view and possibly will also come to adopt global values.

It is only through knowledge and understanding of other people in other places and at other times that the student can come to realize the nature and cause of poverty and human suffering, of environmental deterioration, of injustice, and so on. Once he knows and understands, it is to be hoped that he will be motivated towards eradication.

In choosing from the plethora of knowledge it would be as well to stress the role of the great creators and innovators in human affairs rather than the people who simply wielded power. It might even be desirable to emphasize the role of the people in making changes to society. In this new age the student must be sceptical of "experts" and "leaders". He must be ever ready to ask "how" and "why" questions and to think through the implications of his actions.

Like the Italian social theorist Antonio Gramsci, Friere redefines the category of intellectual and argues that all men and women are intellectuals. That is regardless of one's social and economic function, all human beings perform as intellectuals by constantly interpreting and giving meaning to the world and by participating in a particular conception of the world. … Rather than casually dispense knowledge to the grateful masses, intellectuals fuse with the oppressed in order to make and remake the conditions necessary for a radical social project Friere xxiii

Science no longer speaks of "truth" but rather of "best working hypotheses in the light of the evidence presently available". The student must be prepared to live in the culture of change with equanimity and good conscience. If development is indeed another name for peace and if peace is to derive from justice, freedom and equity then the student must learn to lay aside sloth and ignorance which could lead to intolerance.

This may sound like a plug for the "Protestant Work Ethic" but all the religions stress that hard work and diligence are necessary; the difference is that, in most cases, the religions are referring to spiritual work. The aspirant to grace (enlightenment) must mount a 24 hour watch upon the vagaries of his soul which, in practical terms, usually means obeying the spirit as well as the letter of whatever rules of conduct are operative in his social setting. It is an interesting parallel to note that the "spirited" scientist has a duty to attack all ideas and theories. If the theory is good enough it will withstand the attack; if not, then it is only proper that it should be destroyed.
Education is that terrain where power and politics are given a fundamental expression, since it is where meaning, desire, language and values engage and respond to the deeper beliefs about the very nature of what it means to be human, to dream and to name and struggle for a particular future and way of life. Friere xiii
The braver and more robust souls could also be given the skills and encouragement such that they might reach the precipice at the end of rationality road, give a chuckle, leap off to embrace the everlasting values, and thus be an inspiration to others,
it is asserted in traditional philosophy that man is "capax universi", capable of bringing the whole universe into his experience. What he will actually grasp depends on each person's own Level of Being. The "higher" the person, the greater and richer is his or her world. A person, for instance, entirely fixed in the philosophy of materialistic scientism, denying the reality of the "invisibles" and confining his attention solely to what can be counted, measured and weighed, lives in a very poor world, so poor that he will experience it as a meaningless wasteland unfit for human habitation. Equally, if he sees it as nothing but an accidental collocation of atoms he will needs agree with Bertrand Russell that the only rational attitude is one of "unyeilding despair". Schumacher p45

3.3 What to do in the classroom

The above two sections are rather philosophical and thus not a very useful guide to classroom practice. The Schemes of Work and TIPS books for Form One English and Social Studies deal with the nitty gritties. The Teacher Panel members who wrote them, although they were not perhaps fully conscious of the fact, were operating according to a world view fairly similar to the one outlined above. Hopefully, by teaching in the manner suggested, student motivation and behaviour will improve and their moral and spiritual learning needs will be met.

3.4 Negotiable morals and types of morality

Perhaps it is because of the Church/State system in Belize that certain schools feel that they do not have to deal with the spiritual learning needs of students. This would be because spiritual learning needs are thought to be about religion - but this begs the question of what we might mean by religion.

Let us consider the concept of morality. Basically this has to do with a sense of right and wrong. Thus we can distinguish between three types of behaviour:

· moral behaviour

· immoral behaviour

· amoral behaviour-

Different societies and cultures will have different ideas about exactly what is right and wrong but we will not concern ourselves with these details here.

A moral person knows what is right and wrong and chooses what is right. This is highly desirable.

An immoral person knows what is right and wrong and chooses what is wrong. This is undesirable but not hopeless - the person knows that he has done wrong and thus there is a chance of repentance and modification.

An amoral person does not know what is right and wrong - he has no code to live by. Such a person is unpredictable and therefore dangerous both to himself and society.

The knowledge explosion in recent times with its resultant cultural relativity and uncertainty has tended to generate a form of amoral permissiveness. Those people who stand up for the eternal verities are looked upon as simple minded, old fashioned fuddy duddies - especially when they do not practice what they preach!

In such a social climate the youth come to believe that self interest is the greatest good: and self interest has come to be seen in terms of worldly possessions - the accumulation of money a) to buy things and b) to use for making more money. This is the morality of the capitalist free market where there is a mug born every minute and let the devil take the hindmost.

Such a value system based on rampant individualism leads to a system where the rich get richer and the poor get poorer and this leads to social instability and chaos. (Said Musa is on record as saying that the trickle down effect does not work.).

Even in protracted social crisis with declining mass benefits from, and continuing public contention over, many established institutions, the twin pillars of the capitalist mode of thought - possessive individualism and technological rationality - have been largely immune to criticism. Livingstone p6

It can be argued that man is a social animal which means that man is an institutional animal. But members of an institution must know and abide by the rules of that institution. Simpler minds might obey the rules because they fear the consequences if they break them, but greater minds will obey the rules as a matter of principle because they realize that the very fabric of society depends on their so doing.

Schumacher's three step path for spiritual self-discipline is noted in "Report of Discussion" p16-17. A similar path is to be found in the secular work of the psychologist Abraham Maslow. He recognizes a hierarchy of needs the lower of which must be satisfied before the higher ones can act as motivating forces. Beginning with the lowest, these include:

· physiological needs 

· safety needs

· belongingness and love needs 

· esteem needs 

· the need for self actualization

These are rational, structural/functionalist models which can be seen as leading to the same behavioural demand as the common, religious command that you should love your neighbour as yourself.

It can be argued that the traditional Christian morality is a form of enlightened self-interest. The selfish, uncaring, unprincipled, exploiter will gain enemies who will steal from him and possibly kill him so that he will not be able to reap the benefits of his ill-gotten gains. He will be unable to trust anyone and will thus live a luxurious but lonely life. However, by molding his behaviour according to the moral codes of Christianity, or Islam, or Hinduism, or Zen, or indeed, of whatever code prevails in his society, his behaviour will be predictable and acceptable and thus people will trust him, he will have true friends, and he will not be lonely.

The point to be made here in terms of the whole school curriculum is that students must be conditioned to accept that the rules are necessary and have to be obeyed. The teacher is not serving the "spiritual" needs of her students by being permissive and soft and by bending the rules to suit the needs of particular cases. This is the essence of corruption.

Note that this is not the same as saying that the rules cannot be changed. We must teach the students to be critical of the established order and to be knowledgeable and courageous in standing against it when the need arises (Lech Walesa and Michael Gorbachev being outstanding present day examples). But there is a whole world of difference between the immoral act of bending the rules so as to cheat the system, and of courageously standing up against it so as to change it.

So why should some people try to change the system rather than try and cheat it? Not an easy question to answer - rationality stumbles and we are left with the concept of spirituality. And a nation without a spirit is like a man without a backbone - a twitching mass of amorphous jelly.

3.5 The Schoo1 Ethos

While in school a student learns more than just his official lessons. This is why we talk of the "whole school curriculum" which includes the "hidden curriculum".

A school is an institution which has it rules of conduct. The student thus learns how to operate in formal institutions. There are good ways and bad ways of organizing this kind of learning experience. There are methods of enforcing the rules but the end point is that the student should develop the self-discipline such that he does not want to break the rules.

Most schools work a demerit card system. Some schools also have merit cards which can be used to cancel out demerits. This is bureaucratically cute but ethically suspect - the shrewd student could build up a bank of merits in advance of his sin such that he could have immediate absolution - this is playing with the letter of the law rather than the spirit! This may be functional in teaching the students how to live in a secular and bureaucratic society, but is it really desirable?

A paper called The School Ethos 880811 (6 pages) was distributed to schools in August 1988. It gives some ideas on how to make your school into a happy one where student and teacher motivation is high and absenteeism is low. There are no quick and easy formulas for doing this - it demands hard work and diligence. But man is an adaptable social animal – in a stimulating, stable and caring social environment the correct values will flourish. 

Dwight Eisenhower had a sign on his desk which said “the buck stops here”. Where stoppeth the buck in setting the moral and spiritual tone of an individual school?
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