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Overview

 

The overall coherence of the symposium is provided by the principles of the collaborative enquiries associated with the Practitioner-researcher Group of the Centre for the Child and Family (CfCF) of Liverpool Hope University. These enquiries are influenced by Boyer’s (1991) understanding of the scholarships of discovery, application, integration and teaching, by Schon’s (1995) call for a new epistemology for the new scholarship, by Heron’s (1996) understanding of co-operative enquiry, by Whitehead’s (2010) advocacy of living educational theories and by Walton’s (2011) synthesis of these ideas in the collaborative inquiries within CfCF, especially in the Aiming High for Disabled Children Project. These inquiries include explanations of the practitioner-researchers’ educational influences in their own learning, in the learning of others and in the learning of the social formations in which they are living, working and researching. 

Ontological coherence is provided by the guiding vision and orientation of CfCF in terms of living values that have a humanizing influence on children, families and wider society and in developing knowledge and understanding that will contribute to education and wellbeing in characterizing all work with values arising from love and hope (Liverpool Hope University 2010). 

Epistemological coherence is provided by energy-flowing and living standards of judgment for evaluating the validity of the contributions of educational knowledge. The meanings of epistemological standards of judgment are clarified in the course of their emergence in the practice of educational enquiries in doctoral and other research programmes associated with CfCF. The clarification includes principles of rigor and personal and social validity. These standards include the value of educational responsibility for distinguishing the research as educational as well as living standards of love and hope.

Methodological coherence is provided by narrative and autoethnographic explanations that integrate action reflection cycles in enquiries of the kind, ‘How do I improve my practice?’ The methodology includes video-data from professional practice to clarify and develop ostensively the meanings of the living standards of judgment. 

Conceptual coherence is provided by a view of educational research that is distinguished from other forms of research by the expression of educational responsibility in educational relationships in educational spaces. In this view of educational research the contributions of education and educational researchers provide insights for the generation of educational theory by practitioner researchers.

Evidence will be presented to show the influence of this form of research upon practice, policy and theory in international contexts. 

Individual Contributions

Nigel Harrisson. Member of the Practitioner-Researcher Group of the Centre for the Child and Family of Liverpool Hope University. Director of the Inclusion and Education Service in the Children’s Service of Bath and North East Somerset.

How can I continue to improve my practice as a manager and a leader in Children's Services at a time of transformational change?

   

Background 

 

Present financial constraints and policy changes are transforming Children's Services. Whilst transformational change is a journey where learning takes place (Harvey and Denton,1999) there are few studies by leaders about how they learn from mistakes in difficult times (Golman, Boyatzis and McKee 2002).
Foci

The research focuses on creating a ‘learning organisation' in developing an environment of mutual trust and openness with a capacity for anticipating, reacting and responding to change, complexity and uncertainty (Malhora 1996). 
In particular I focus on:

· Contributing to the understanding of myself, embedded within a context of others and of systems, which creates a knowledge base that can be shown to inform and influence educational practice;

· The development of new living standards of judgment relating to transformational change and the way people and systems interact. 

 

 Methods

Within a living theory methodology (Whitehead, 2008) action reflection cycles are used as a method to engage with the question of improving practice; to clarify and evolve the meanings of explanatory values and understandings. The methods include procedures for strengthening the validity and rigor of the explanations with validation groups that focus on questions of comprehensibility, truth, rightness and authenticity (Habermas, 1976) and apply Winter's (1989) six principles of rigor. Within this methodology, methods are used from grounded theory, ethnomethodology, narrative enquiry, phenomenology and case study (Cresswell, 2007) and autoethnography to enhance the range of the data collection and the validity of the interpretations.

    

Framing 

The research can be located within an autoethnograhic framework Ellis and Bochner (2000, p. 739). Whitehead and McNiff (2006) suggest that Living Theory allows for the generation of explanations of educational influence in ones own learning, in the learning of others and in the learning of organisations. Such explanations are dynamic, generative and transformational; they support the learner to liberate and understand themselves in their own lives and learning, in relation to others. The robustness of the theoretical frameworks of living educational theories will be judged by their global spread in processes of valid and legitimated enquiry.

Findings 

 

This paper contributes to knowledge of how transformational change can be managed by creating a learning organization where all concerned are able to explore their contributions and judge those contributions against their own living standards of judgment and the standards of the learning organization.
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Christine Jones. Member of the Practitioner-Researcher Group of the Centre for the Child and Family of Liverpool Hope University. Senior Inclusion Office of the Inclusion and Education Service in the Children’s Service of Bath and North East Somerset.

How Can I Continue to Improve My Practice as a Senior Inclusion Officer.

Background
The National Award for Special Educational Needs Coordination, which came into place in September 2009, is now mandatory for SENCOs new to role. This was in response to the Education and Skills Select Committee’s Report on Special Educational Needs (2006). The 2020 Children and Young People’s Workforce Strategy sets out the Government’s vision that all those working with children and young people should have the knowledge and skills to help children and young people achieve the outcomes as stated in the Every Child Matters (2003) agenda.

Foci
My research focuses on:

· my contribution and influence in ensuring that SENCOs have the appropriate skills and knowledge in order that they contribute to improving outcomes  for children with SEN and disabilities;

· how my knowledge base informs educational practice;

· the development of new living standards of judgement derived from the values I hold which contribute to the improvement of educational practice and to evaluating the validity of contributions to educational knowledge.
Methods  
My methods will include the use of action reflection cycles (Lewin, 1946, Schon,1995, Carr and Kemmis, 1986, Whitehead, 1989). Methods for establishing empathetic resonance and validity using video will be used in explanations for my practice (Farren and Whitehead, 2006, Jones, 2009). Methods of narrative inquiry (Connelly & Clandinin, 1999; Clandinin & Murphy, 2009) are used throughout. I use methods that draw on Habermas’ (1976) four criteria of social validity and Winter’s (1989) six principles in relation to the rigour of my research. 

Framing

I use a living theory methodology (Whitehead, 2008) whereby practitioners create their own educational theories by making explicit the meanings of their embodied educational values as explanatory principles in explanations of their influence. In this exploration I generate my own living educational theory as I explain these educational influences in learning in the professional context of special educational needs (Jones, 2009).

Findings

This paper is significant in its contribution to the development of a new epistemology for educational knowledge (Schon,1995; BERA symposium, 2009) and to an understanding of the influence of living standards of judgement on the development of educational policy and practice.  It makes a contribution to understanding how multi-media narratives (Huxtable, 2009; Jones 2009) can be used to communicate the meanings of embodied expressions of the energy-flowing values that contribute to the educational principles that can explain educational influences in improving practice in relation to special educational needs.
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How do I improve what I am doing with a living theory praxis?

Marie Huxtable Member of the Practitioner-Researcher Group of the Centre for the Child and Family of Liverpool Hope University. Senior Educational Psychologist in the Children’s Service of Bath and North East Somerset.

Background 
There has been much discussion in BERA and AERA about the appropriate forms of representation for the educational theories generating by practitioner-researchers in their educational research (Eisner, 1988, 1993, 1997, 2005; Bruce Ferguson, Whitehead 2008a, Laidlaw, 2008; Adler Collins, 2008). Recent discussions in 
Research Intelligence have suggested that an epistemological transformation in what counts as educational knowledge is underway in the living educational theories being produced by practitioner-researchers. 

Foci
In my work as a senior educational psychologist in Bath & North East Somerset Authority I have a systemic responsibility to organize both the APEX (Able Pupils Extending Opportunities) programme on extending educational opportunities for children and young people and the leadership programme on Gifts and Talents in Education.  In this self-study of my professional practice I explicate the relationally dynamic standards of judgment that can be used to validate and legitimate in the Academy, the embodied educational knowledge of practitioner-researchers.

The explanations of educational influence I present include the recognition, expression, clarification and communication of energy flowing values of loving recognition, respectful connectedness and educational responsibility. The explanations include analyses of, and creative educational responses to, government and local government policies on gifts and talents in education.

 Methods

The living theory methodology (Whitehead, 2008b) developed in this thesis draws insights from a range of methods from phenomenological, ethnographic, case study, grounded theory and narrative approaches to educational research (Cresswell, 2007) as well as autoethnography in the generation of my living theory praxis. It includes a multi-media narrative to explicate the meanings of the energy flowing values and understandings that constitute the explanatory principles of educational influences in the thesis.  Rigour is enhanced using the methods advocated by Winter (1989) and social validity is enhanced using the principles advocated by Habermas (1976, 2002).

Framing
The paper draws on:

      •    Whitehead’s (1989, 2008) living theory and living theory methodology. 

      •    Hymer’s (2007) generative-transformational framework for gift creation. 

      •    Rayner’s (2005) idea of inclusionality. 

      •    Biesta’s (2006) ideas on moving beyond a language of learning into a language of education
           through the exercise of educational responsibility.
· Huxtable’s (2011) idea of living theory praxis.
Findings
The significance of the paper is in the contribution it makes to an educational knowledge-base of practice, theory and systemic influence in relation to gifts and talents in education and in the development of a new, inclusional educational epistemology. 
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Can educational influences in learning be explained with values emerging from hope and love?
Jack Whitehead. Member of the Practitioner-Researcher Group of the Centre for the Child and Family of Liverpool Hope University. Visiting Fellow, University of Bath.

 Background 
There has been much discussion in BERA and AERA about the appropriate standards of judgment for evaluating the quality and validity of the educational knowledge generated by practitioner-researchers. Schön (1995) has called for the development of a new epistemology for the scholarship of teaching. Snow (2001) has called for the development of methodologies for making public the professional knowledge of teachers. McGettrick et.al. (2010) have called for a new professionalism in education with a focus on values arising from hope and love (Liverpool Hope University, 2010).
Foci
There are three research questions addressed in this presentation:

1) Can values emerging from hope and love form the explanatory principles used by individuals to explain their educational influences in their own learning, the learning of others and the learning of the social formations in which they live and work?

2) Can multi-media narratives communicate the meanings of the embodied practical principles that individuals use to explain their educational influences in learning? 

3) How are the living boundaries that sustain and transform what counts as educational knowledge in the Academy legitimating the embodied knowledge of practitioner-researchers?

 Methods

Action reflection cycles are used to clarify and develop the meanings of ontological values in educational relationships. Methods of validation (Habermas, 19760) show how these energy-flowing values can be formed into living epistemological standards of judgment. Visual narratives are used in explaining educational influences in learning with methods of empathetic resonance and validity. These include Winter’s (1989) six criteria for enhancing rigour. Lather’s  (1991) catalytic validity is used to show the influences of ideas from the research in international contexts 

Framing

Answers to the research questions include the following analytic frames.

Biesta’s (2006) language of education; Bourdieu’s (2000) ideas of habitus and social formation; Charles’(2007) guiltless recognition and societal reidentification; Delong’s (2002) culture of inquiry; Farren’s (2005) pedagogy of the unique and web of betweenness;  Huxtable’s (2011) living theory praxis; McNiff’s (2006) my story is my living educational theory; Rayner’s(2006) idea of inclusionality; Vasilyuk’s (1996) psychology of experiencing; Walton’s (2011) co-operative enquiry; Whitehead’s (1989, 2008) ideas of living educational theories and living theory methodology; Laidlaw’s (1996) idea of living standards of judgment. 

Findings

The use of multi-media narratives can communicate shared meanings of the energy-flowing explanatory principles used by practitioners to explain their educational influences in learning.
References

Adler-Collins, J. (2000) A Scholarship Of Enquiry. MA Dissertation, University of Bath.

Bernstein, B (2000) Pedagogy, Symbolic Control and Identity: Theory, Research, Critique

2000. Lanham, Boulder, New York, Oxford; Rowman & Littlefield Publishers, Inc.

Bourdieu, P. (1990) The Logic Of Practice. Stanford CA; Stanford University Press.

Biesta, G. J. J.  (2006) Beyond Learning; Democratic Education For A Human Future. Boulder; Paradigm Publishers.

Charles, E. (2007) How Do I Improve My Practice?  Creating A Decolonising Living Educational Theory That Embraces And Extends Our Humanity Into New Relationships That Carry Hope For Humanity. Ph.D. thesis, University of Bath.

Delong, J. (2002) How Can I Improve My Practice As A Superintendent Of Schools And Create My Own Living Educational Theory? Ph.D. thesis, University of Bath.
Farren, M. (2005) Creating My Pedagogy Of The Unique Through A Web Of Betweenness. University of Bath, PhD thesis, University of Bath.

Hymer, B. (2007) How Do I Understand And Communicate My Values And Beliefs In My Work As An Educator In The Field Of Giftedness? D. Ed. Psy. Thesis, University of Newcastle.

Ilyenkov, E. (1977) Dialectical Logic. Moscow; Progress Publishing. 

Habermas, J. (2002) The Inclusion Of The Other: Studies In Political Theory. Oxford; Polity.

Habermas, J. (1987) The Theory Of Communicative Action Volume Two: The Critique of Functionalist Reason. Oxford; Polity.

Habermas, J. (1976) Communication And The Evolution Of Society. London : Heinemann

Laidlaw, M. (1996) How Can I Create My Own Living Educational Theory As I Offer You An Account Of My Own Educational Development. Ph.D. Thesis, University of Bath.

Lather, P. (1991). Getting Smart: Feminist Research And Pedagogy With/In The Postmodern. New York: Routledge.
Lohr, E. (2006) What Is My Lived Experience Of Love And How May I Become An Instrument Of Love’s Purpose. Ph.D. Thesis, University of Bath

McNiff, J. (2006) My Story Is My Living Educational Theory, in Clandinin, J. (Ed.) Handbook of Narrative Inquiry. London, New York; Sage. 

Merleau-Ponty, M. (1972) Phenomenology Of Perception. London; Routledge.

Rayner, A. (2006) Essays And Talks About ‘Inclusionality’ by Alan Rayner. Retrieved 11 January 2008 from http://people.bath.ac.uk/bssadmr/inclusionality/

Vasilyuk, F. (1991) The Psychology Of Experiencing: The Resolution Of Life’s Critical Situations.  Hemel Hempstead; Harvester Wheatsheaf.

Whitehead, J. (1989) Creating A Living Educational Theory From Questions Of The Kind, "How Do I Improve My Practice?' Cambridge Journal of Education, Vol. 19, No.1, pp. 41-52.

Whitehead, J.  (2006) Living Inclusional Values In Educational Standards Of Practice And Judgement, Ontario Action Researcher, Vol. 8.2.1. Retrieved 12 January 2007 from http://www.nipissingu.ca/oar/new_issue-V821E.htm
Whitehead, J. (2008a) Increasing Inclusion In Educational Research: A Response To Pip Bruce Ferguson. Research Intelligence, 103, 16-17.

Whitehead, J. (2008b) An Epistemological Transformation in what counts as Educational Knowledge: Responses to Laidlaw and Adler-Collins. Research Intelligence, 105, 28-29.

Whitehead, J. & McNiff, J. (2006) Action Research Living Theory. London; Sage.Winter, R. (1989) Learning for Experience. London; Falmer. 

 

Heron, J. (1996)  Co-operative Inquiry (London, Sage).

