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Abstract

This paper is focused on how I have come to know and improve my contribution to the knowledge-base of educators and policy makers, which promotes inclusive educational values, expressed in the Every Child Matters agenda, by developing my practice through living educational theory research (Whitehead, 1989).

My question and enquiry is in the context of my work as a senior educational psychologist responsible for developing and coordinating an inclusive programme for children and young people developing their talents, and educators leading in improving inclusive gifted and talented educational theory and practice. 

The foci of my enquiry are:

· Contributing to the knowledge base which can be shown to inform educational practice;

· Enhancing the voice of the learner in their own learning 

· Developing new living standards of judgement, rooted in educational values, which   contribute to improving educational practice 

In this paper I intend to show how engaging in living theory research helps me to I improve my inclusive and inclusional (Rayner, 2004) praxis by coming to know and improve what I am doing by walking my educational talk and researching questions such as, ‘How do I describe, explain and improve my educational influence in my own learning, the learning of others and the learning of the organisations in which I work?’

The significance of the paper is in the contribution it makes to the development of a new epistemology (Schön, 1995) and to an inclusive and inclusional educational knowledge base of practice, theory and systemic influence.

Introduction

Have you ever wondered like I have, why am I doing this job, and, am I making any difference? I find answers such as – ‘because I am paid’ and ‘I have good customer feedback and hit targets’ very unsatisfying and not enough to make me feel I am living a productive and worthwhile life. I, like I believe most people who work in education, want to make a difference that matters, a difference that contributes to improving the learning of the young so they might contribute to improving the future of humanity. Sounds like a big want but that is really what I want to do. 

By the time I die I will have spent a lot of my life working to earn a living and I want to be able to look back on that life and feel it had worth beyond simply having provided myself and my family with a degree of financial security and material comfort. The satisfaction I get from earning my living as an educator is the opportunity I have to contribute to the evolution of a more humane, loving, inclusive and sustainable world by improving the educational experiences of the young now and future generations.

So, that’s why I do what I do but how do I know whether I am making a difference that I believe is worth making, and how do I improve what I am doing? It is those sorts of questions that living educational theory research enables me to ask and create valuable responses to: valuable in the sense that the responses I generate by researching my practice in this way, helps me to improve rather than merely prove what I am doing, and in making my validated research accounts public I believe I am contributing to a knowledge-base, which can be used by others as well as myself.

In this paper I intend to: 

1. Make clear the distinction between education and educational research and inclusive and inclusional practice, and clarify my understanding of living educational theory research as a methodology.

2. Exemplify my understanding of living educational theory research with a brief account of my research to improve my inclusive and inclusional praxis through which I clarify my living standards of judgment, how I am working to enhance the emancipating voice of the learner in their own learning and improve my systemic influence.

3. Conclude by showing of how engaging in living theory research has helped me to I improve my inclusive and inclusional praxis as a member of a Local Authority Children's Service by coming to know and improve what I am doing.

1. Educational research and inclusional practice and living theory, 

1.1 Educational research

The distinction between education research and educational research is important. I hope here to show you why. 

Bruce Ferguson (2008), Adler-Colins (2008) and Laidlaw (2008) identify that developing appropriate forms of research by educators seeking to improve inclusive educational practice, is an international and cross-cultural concern, and is of profound importance for improving education and the development of an inclusive society.  Educators are increasingly being encouraged to engage in research in the implementation of government strategies intended to improve education. However, the form of research being encouraged is predominately that of the traditional social sciences and might be described as education research. 

A number of writers, such as Whitty (2005), Pring (2007), and Whitehead (2008), have distinguished between education and educational research and raised questions about the contribution these different forms of research make to improve educational practice.  The distinction is important as it influences the form of questions that are explored, the responses created and how and why accounts are made public. 

Whitty (2005), in his presidential address to BERA said he used, ‘education research’ as the broad term and ‘educational research’ as the narrower field of work specifically geared to the improvement of policy and practice...’ (pp.13-14). Pring (2007) goes beyond the limitations of such a distinction and emphasises the moral purpose of educational research:

There is so much “policy busyness” without proper consideration of what the educational aims and values are.  Therefore, we are constrained by an impoverished language, drawn from management, of ‘targets’, ‘performance indicators’, ‘audit’, ‘inputs and outputs’, and ‘efficiency gains’, that dodges the essentially moral question about what it means to be a person and to be one more fully.  Pring, R., (2007)
Whitehead (2008), drawing on his original work in the 1970’s, distinguished the disciplines approach to creating theories of education and educational theory:

I am suggesting that education research is research carried out from the perspectives of disciplines and fields of education such as the philosophy, sociology, history, psychology, management, economics, policy and leadership of education. In my view, educational research is distinguished as the creation and legitimation of valid forms of educational theory and knowledge that can explain the educational influences of individuals in their own learning, in the learning of others and in the learning of the social formations in which we live and work.’ (p.105)   

He explicitly identifies educational research, as Pring does, as a values-based endeavour, and one distinguished by learning and values that flow with life-affirming energy. I understand him to mean that educational research is concerned with enquiries that are directly related to ontological values; values that give meaning and purpose to my life. 

As a psychologist in education I have been interested in how to improve instructional techniques. I read some of the theories and related practices current at the time and tried to devise approaches that teachers could use in classrooms, which would enable their pupils to learn to acquire and apply skills of reading quickly and painlessly. This seems to be the bread and butter of a social scientist, with success measured, for instance, in terms of the rate the child learns to read aloud words without error. However I know that a child can learn to read and through that experience learn that they are a ‘slow learner’, incapable of learning without help, have nothing educational to contribute to their own learning or that of others… I now realise that as an educational practitioner, my primary concern is to understand how to improve the educational experience of learning for that child, which leads to the acquisition of the skills of reading. The evidence of ‘success’ is not simply a better reading score. I need to know the experience has contributed to that child’s developing understanding of themselves as: a valued knowledge creator; a contributor to their own ability to learn and to that of others; a communicator able and willing to engage with their own thinking and that of others; someone able to engage in an educational relationship…I am not saying I do not value efforts to improve instructional techniques and strategies for ‘teaching reading’, I am saying that is only part of the story which dealt with in isolation, can be damaging. Engaging in living educational theory research I have come to recognise that my values form my explanatory principles and standards of judgment of my practice, informing for instance, my decision as to which particular technique is appropriate educationally for a child. 

Ginott (1972) puts it powerfully and vividly when he wrote in his epilogue,

‘On the first day of the new school year, all the teachers in one private school received the following note from their principal

Dear Teacher,

I am a survivor of a concentration camp. My eyes saw what no man should witness: 

· Gas chambers built by learned engineers. 

· Children poisoned by educated physicians. 

· Infants killed by trained nurses.  

· Women and babies shot and burned by high school and college graduates. 

So, I am suspicious of education.  My request is: help your students become human.  Your efforts must never produce learned monsters, skilled psychopaths, educated Eichmanns.  

Reading, writing and arithmetic are important only if they serve to make our children more human.’ (p.317)

Education is not just to bring a student to a new and deeper understanding of him/herself and of the nature of his relationship to other people. It is also to enable the student to evolve understandings and develop his/her ability to have an increasingly sophisticated educational influence in their own lives, the lives of others and the social formations they live and work in. The emancipating purpose of education can be understood, at least in part, by how students are enabled to develop the means by which s/he may continue to develop throughout their lives those understandings and improve their praxis to enhance the wellbeing of us all. Richard Shaull put it well in his forward (pp.9-14) to Paulo Friere’s (1972) Pedagogy of the Oppressed 

‘There is no such thing as a neutral educational process. Education either functions as an instrument which is used to facilitate the integration of the younger generation into the logic of the present system and bring about conformity to it, or it becomes ‘the practice of freedom’, the means by which men and women deal critically and creatively with reality and discover how to participate in the transformation of their world. The development of an educational methodology that facilitates this process will inevitably lead to tension and conflict within our society.’ (p.14)

Eureaut and Whiting (2008) state in a DCSF research report, ‘The term ‘wellbeing’ features strongly in policy and delivery documents and this term is now a feature of the everyday discourse of DCSF and beyond.’  I am aware that the political purpose expressed through education policies creates the ground for tensions and conflict between practitioners in education and educational practitioners and their choice of research methodologies.

As an educational practitioner my understanding of the basic purpose of education, which guides my practice, is to enhance the unique constellation of abilities of each person to live a loving, satisfying, productive, worthwhile life which contributes to their own wellbeing and well becoming and that of others. I am concerned with a particular voice of a learner in their learning; I am concerned with enhancing their emancipating voice, a voice that shapes their education and educational influence in their own learning and lives and that of others.

1.2 Inclusional practice. 
Research is rooted in a logic and epistemological base, which determines the questions that can be explored through it. Research in education is conducted to advance knowledge in the humanities and social sciences and is rooted, currently, in propositional and dialectical forms of logic.

Educational practitioners research to improve their educational practice. Educational research, for me, concerns creating, re-creating and co-creating transformational responses to questions that are fundamentally concerned with ontological values, the emancipation of people in their own learning and improving the lives we all lead. Educational practice is therefore inclusive. Educational practices are relationally dynamic and inclusional and require explanations that are beyond simplistic cause-effect. Educational research draws on a living form of logic (Whitehead, 2009) and contributes to the development of inclusive and inclusional practice.
To be clear, I use inclusive and inclusional to communicate two different ideas:

By ‘inclusive’ I mean an educational context where all are valued and there is an intention to enable all to benefit from, and contribute to, their own learning and that of others as fully as possible…. 

The Eastern logic and ways of being are similar to those that I have come to understand as inclusional. A living logic, while new to the Western Academy, is familiar to those coming from many Eastern traditions (Punia, 2004). I am here accepting Marcuse’s (1964, p.105) idea of logic as ‘a mode of thought that is appropriate for comprehending the real as rational’. When I talk of ‘inclusional’ I am working with Rayner’s (2004) idea of inclusionality as a dynamic relational awareness of space and boundaries, which are connective, reflexive and co-creative. (Huxtable, 2008)
1.3 Living theory

I have come to engage in living educational theory as I recognise that to understand to improve my practice I need to accept and understand what I am doing which is constituted as much by my embodied knowledge and beliefs as it is by the world that I am part of. Living educational theory research is distinguished by the focus by the researcher on their ontological values and educational explanations of their influence in learning, which includes an explication of values, emerging through the research of practice, as explanatory principles and living standards of judgement (Laidlaw, 1996). Whitehead summarises what is meant by living educational theory:

‘A living theory is an explanation produced by an individual for their educational influence in their own learning, in the learning of others and in the learning of the social formation in which they live and work.’ (Whitehead, 1989)

My purpose is not only to understand what I have done but also to go further to create understandings that contribute to improving what I am and will be doing. I find researching and creating accounts of my living theory enables me to do this.
I want to be clear about what I mean by methods and methodology as I have found them often confused in the literature.  A methodology I understand to describe the underlying ontological, epistemological, logical, philosophical, assumptions of the research, which should be coherent and internally consistent, and which inform the choice of the methods and understanding of the research. The methodology makes a reasoned and reasonable connection between the why, the what and the how of the research. A method I understand to be a tool or procedure.

A living theory methodology according to Whitehead (2009) is distinguished by:

· Explanations of how the enquiry was carried out in the generation of a living theory;

· The inclusion of the processes of validation; 

· The researcher’s decision to:

· Understand the world from their own point of view as an individual claiming originality and exercising judgment responsibly with universal intent; 

· Take responsibility for the educational influences they have in their own learning; 

· Recognise them self as a unique human being with this responsibility;

·  Exercise a sense of personal responsibility in validating for them self their claims for what they believe to be true taking account of responses from a process of social validation;

· The submission of explanations of educational influence by the researcher to a validation group of peers with a request that they help the researcher to strengthen the comprehensibility, truthfulness, rightness and authenticity of the explanation: 

· Within comprehensibility the logic of the explanation as a mode of thought that is appropriate for comprehending the real as rational (Marcuse, 1964, p. 105) is included;

· Within truthfulness evidence for justifying the assertions made in the claims to knowledge are included;

· Within rightness an awareness of the normative assumptions made in the values that inform the researchers claims to knowledge are included; 

· Within authenticity evidence of interaction over time that the researcher is truly committed to living the values they explicitly espouse is included;

· Because of cultural and historical influences in the social contexts in which we live and learn the importance of having an educational influence in the learning of such social formations is included.

The living theory methodology I develop, draws insights from a range of methods including a form of action research, which follows the model of Thinking Actively in a Social Context (TASC), developed by Wallace (2006).  It includes a multi-media narrative to explicate the meanings of the energy flowing values and understandings that constitute the explanatory principles of educational influences in the paper.  Rigour is enhanced using the methods advocated by Winter (1989) and social validity is enhanced using the principles advocated by Habermas (1976).
Whitehead (2009) draws on propositional, dialectic and living/inclusional logics, to provide a coherent rationale for understanding values and energy as explanatory principles, which emerge through the enquiry and the development of accounts that communicate them.

With living theory I shift my language and practice from constructing measures of impact, to looking for evidence of my educational influence in my own learning, the learning of others and social formations and in so doing explicitly acknowledge the complexity of relationships, contextualized responsibility and rights of the individual, and a mutuality of power.

A living theory method (Whitehead, 1989) is distinguished by:

i)    (I) experience a concern because educational values are negated

ii)   (I) imagine a solution to the problem.

iii)  (I) act in the direction of this solution.

iv)  (I) evaluate the outcomes of action.

v)   (I) modify problems, ideas and actions in the light of evaluations.

2. Exemplify my understanding of living educational theory research 

2.1 A brief account of my research to improve my inclusive and inclusional praxis 

The research methods I employ must contribute to explanations of learning that hold the possibilities of embracing and communicating the relationally dynamic qualities of educational relationships, spaces and opportunities, not seek to eliminate them. For this account I am using multimedia narrative and a living form of TASC (Huxtable, 2008), which is similar to action research.
Humans are great storytellers and our stories about the knowledge we create of the world, ourselves and ourselves in the world, when they are open to change, can help us progress. While in life there is no one starting place to our stories there has to be for communication, which is necessarily linear. 

I will set the scene with a brief introduction to my work developing and coordinating APEX (Able Pupils Extending Opportunities), then set the precursors to a specific example of my research to improve my inclusive and inclusional praxis.

I work as a senior educational psychologist, developing and coordinating APEX for Bath and North East Somerset authority, which has an inclusive vision of education:

‘We want all Children and Young People to do better in life than they ever thought they could. We will give children and young people the help that they need to do this’ (Bath and North East Somerset Local Authority, 2005)

APEX contributes to the realization of this vision by working with others to develop educational relationships, spaces and opportunities. These include workshops, meetings, resources, information, events, collaborative creative enquiries, research groups and so on, for learners, young and old, and educators, in the physical world and on the web. The focus of APEX learning opportunities is on extending the young person’s abilities to create new knowledge about themselves, the world and themselves in the world. 

 The work of APEX rests on the belief that everyone is capable of:

· Being an expert in their own learning;

· Developing and enhancing talents;

· Creating, offering and accepting valued and valuable knowledge of themselves, the world and themselves in the world, as gifts, which can enhance personal and communal wellbeing and wellbecoming.

...and as one of our 9 year old pupils said, "Nothing is impossible to a child with imagination."

Everyone has the capacity to develop talents and create, offer and accept valued and valuable gifts. APEX is about enhancing educational practice and provision, which enables children and young people to find their passions for learning, gain insights into what motivates them, maintain a joy in learning, education and exploration of the world and develop their abilities to contribute. 

This diagram gives you a notion of some of the activities that constitute my practice. As you look at it remember these educational relationships, spaces and opportunities are not little islands. Each is dynamically interconnected with each other. 
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An example of my research to improve my inclusive and inclusional praxis.

In the account below I shall focus on the Masters programme, tutored by Jack Whitehead, established at my request. 

My concern

I was concerned that the CPD (Continuing Professional Development) available to educators was exemplifying a form of pedagogy that is not emancipating. Courses are ‘delivered’ with ‘predetermined learning outcomes’ in the same way that educators are expected to ‘deliver the curriculum’. 

Why I was concerned

How can educators develop their creative, emancipating pedagogy subjected to a diet of instruction, which is not educational? How are adults who do not feel they are capable of creating knowledge of value to enable children to grow with confidence to develop their talents as knowledge creators? It is counter intuitive. 

Imagining a way forward

As I have said, I believe that everyone is capable of:

· Being an expert in their own learning;

· Developing and enhancing talents;

· Creating, offering and accepting valued and valuable knowledge of themselves, the world and themselves in the world, as gifts, which can enhance personal and communal wellbeing and wellbecoming.

And that everyone has the capacity to develop talents and create, offer and accept valued and valuable gifts. 

I was looking for ways to enhance educational practice and provision, by enabling educators to find their passions for learning, gain insights into what motivates them, maintain a joy in learning, education and exploration of the world and develop their abilities to contribute. 

I acted

Having met Jack Whitehead and become acquainted with living educational theory and his way of creating an educational space I asked him to re-establish and tutor a Masters Programme from September 2005. 

I attracted educators to the space and to lead by example I registered for an educational enquiry and worked with the group to successfully submit an account addressing my question, ‘How can I improve my practice through 'walking the talk' and 'dealing with doorsteps'? (Huxtable, 2006). 

I have continued to attract to the space educators who are wanting to research to improve their educational practice. I have also continued to lead by example and develop the support I am able to offer as a living educational theory researcher, by embarking on a self-funded doctoral research programme to research my practice.

Initially Jack was able to tutor a programme comprising educational enquiries, and units on ‘Understanding Learners and Learning’ and ‘Research Methods’, and supervise dissertations. As the group and progressed and grew another unit was needed if they were to be able to complete the whole of their Masters with Jack. The national gifted and talented education strategy was launched and this offered the focus for the other unit. The accounts of educators legitimated by the university as worthy of a Masters level award would not only be of use to teachers leading the initiative in their school and wanting to enhance their professional portfolio but would also make a significant contribution to the development of inclusive gifted and talented educational theory, practice and provision. 

I evaluate the outcomes of action.

Legitimated accounts can be accessed from http://actionresearch.net/mastermod.shtml
These accounts from the ‘Gifts, Talents, and Education’ unit illustrate the diversity of the educators who are part of the programme and their questions:

Joy Mounter (was a deputy now Head teacher of a primary school)- How can I work within the government's perspective of 'Gifted and Talented' but still remain true to my own living values?

Kate Kemp (Local authority, working with excluded pupils) - How have I come to recognise and develop my talents which are my gift to my colleagues and pupils? 

Nina Clayton (KS1 teacher and now mother of two) - How am I using my own understanding and development of gifts and talents to promote the learning of children? 

Sally Cartwright (senior Secondary School teacher) How can I enable the gifts and talents of my students to be in the driving seat of their own learning? 

Vicky Tucker (Deputy EBD school) - A response as to how my involvement with the Gifted and Talented programme initiated by Bath and North East Somerset has made me re-assess my living educational values and beliefs, thus influencing my delivery and provision for the SEBD students with whom I work. 

Ros Hurford (leading teacher G&T, KS2 school)- How does using philosophy and creative thinking enable me to recognise and develop inclusive gifts and talents in my pupils? 

The accounts offer evidence of the educators taking responsibility for their educational influence in their own learning, developing their expertise as a learner, developing and enhancing their talents as educators and creating, offering and accepting the gift of their educational knowledge. The accounts are of their research to improve their values-based practice and address questions that are important to the individual creating the account. The accounts show that the educators both value their own embodied knowledge and that of others. The questions express their desire to improve the educational relationships, spaces and opportunities they create for children and young people. There is a recursion in that by the educators experiencing educational relationships, spaces and opportunities to help them, ‘find their passions for learning, gain insights into what motivates them, maintain a joy in learning, education and exploration of the world and develop their abilities to contribute’ they are better placed to improve those qualities of learning experienced in school and organisation. 

I modify problems, ideas and actions in the light of evaluations

Strategically I decided to incorporate the Masters programme into the development of the,  ‘Teachers Leading Programme’ as the Masters programme is an example of inclusive gifted and talented educational theory, practice and provision, supporting educators developing their talents to create, offer and accept educational knowledge.  The weekly tutored and facilitated meetings with other educators, access to evolving e-based resources and opportunities for personal email and work-place support, is an example of the quality of educational relationships, spaces and opportunities I believe contributes to improving the educational experiences of learners of any age in developing talents to create and offer as gifts knowledge of themselves, the world and themselves in the world. 

Sally Cartwright is one of the teachers who have been working with us on the Masters programme. Sally has supported her students working for their AS Extended Project by developing a research group drawing on her experience of such a group that she is part of on the Master’s programme with Jack and myself. She brought the students up to work with Jack on occasions and developed the work further in school. Sally and her students clearly express what they have gained from the experience in the presentations they made to the 14-19 strategy managers meeting. You can view this for yourself on YouTube http://tinyurl.com/lc9q52 . This is the first of four videos, approximately 10minutes each. 

The response of the second group was similar. The young people have been enthused by seeing what their peers have done and now a third group is about to start work. A few of Sally’s latest AS Extended Project group contributed to the collaborative creative enquiry day for researchers. 

I have run collaborative creative enquiry sessions over years for teachers, children and young people wanting to learn together to enhance their expertise with an expert in the field, such as creative writers; mathematicians; scientists; choreographers… Following on from what I learned on the Masters programme I have more recently run them with Jack Whitehead for those wanting to develop their living research skills. Sally and her students contributed to such a day with 54 teenagers and their teachers. Andrew Henon (a socially engaged artist, living theory researcher, and educator working for North East Somerset Arts - NESA) contributed to the day. Andrew introduced sketchbooks as research journals and some of the techniques he had successfully introduced on the collaborative, creative artist sessions.  Karen Dews’ (digital photographer) photographs and Jack’s video helped us to ‘walk our own talk’ and learn from our practice as research. 
 Here is just one example of the quality of the questions that were emerging.


[image: image2]
The educational influence in learning can be gauged by the presentations of the AS psychology students who presented their research at the end of term. This is illustrated by one student, Jenny Harbour, who had a substantial influence in the school when pupils engaged with enthusiasm in what, some said, was the best lunch time they had had, and raised the profile of psychology amongst the student body.
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Jenny’s presentation can be accessed from http://www.youtube.com/watch?v=AchNAkvABGM 

And ‘The Wellsway Dance Experiment – Official Video’ to which she refers is accessed from http://www.youtube.com/watch?v=tyHSyU6Zs1k 

Jenny refers to the ‘psychology day’, which was the collaborative enquiry day referred to here and the use of journals and documenting learning journeys to which she also refers was introduced on the day by Andrew Henon.

There are few resources and references available on inclusive gifted and talented educational theory, practice and provision. Learning from Jack I have developed a website myself http://www.spanglefish.com/mariessite as a resource base adding to it as and when I find, or am told of material, that might be of use.

How engaging in living theory research has helped me to I improve my inclusive and inclusional praxis as a member of a Local Authority Children's Service by coming to know and improve what I am doing.

I have wanted to know how I might evaluate my work. The targets and numbers help to monitor by providing a lens to check the terrain I am in but they do not serve to evaluate. Targets too easily cease to be signposts and take the significance instead of destinations. Engaging in living theory research has enabled me to recognise what it is that gives my professional life purpose and meaning; the standards by which I evaluate my work as making a difference that matters to me. 

I realised only in writing this paper that I have the evaluative evidence I have been wanting – and actually identified some time back. Evidence that I am making a difference that I think is important lies in the accounts the teachers have created as their assignments for their Masters programme.

I create educational relationships, spaces and opportunities to enable people to recognise the talents they want to develop or enhance and work with them to create, offer and accept valued and valuable gifts of themselves, the world and themselves in the world.  

I said:

 The work of APEX rests on the belief that everyone is capable of:

· Being an expert in their own learning;

· Developing and enhancing talents;

· Creating, offering and accepting valued and valuable knowledge of themselves, the world and themselves in the world, as gifts, which can enhance personal and communal wellbeing and wellbecoming.

I asked, ‘how do I know whether I am making a difference that I believe is worth making, and how do I improve what I am doing?’ 

I believe I have offered you evidence of what I have done which has enabled educators to:

· Contribute to the knowledge base which can be shown to inform educational practice;

· Enhance the voice of the learner, including their own, in their own learning 

·  Develop  living standards of judgement, rooted in educational values, which   contribute to improving educational practice 

The accounts offer me evidence of my educational influence. I am not thinking so much of when my name gets mentioned, although it does give me a warm glow when I see that I have been able to contribute to someone’s journey. What is more important are the accounts that have been created, legitimated and are offered on the web as gifts that contribute to the knowledge base for educators and policy makers to access freely. I appreciate and value the persistence and courage of those who have done so. Each person explicates the development and expression of a loving recognition of themselves and others, a respectful connectedness with others and an educational responsibility for themselves and towards others. I have argued elsewhere in the conference (Huxtable, 2009) that these expressions flow with a life-affirming energy and values that constitute explanatory principles in explanations of educational influences in learning. The keynote symposium on Explicating A New Educational Epistemology For Educational Knowledge With Educational Responsibility, has explored the epistemological significance of these explanatory principles for educational knowledge.

In offering their accounts freely as gifts on the web these educators are not ‘banking’ their knowledge; they are not seeking to gain in any sense by doing so. They exemplify the qualities of a society that I believe is worthwhile.

My praxis concerns improving my contribution to the evolution of a more humane, loving, inclusive and sustainable world by improving the educational experiences of the young now and future generations. I hope I have shown how engaging in living theory research a member of a Local Authority Children’s Service has helped me.
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