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	How do I improve my educational practice; supporting educators developing inclusive and inclusional theory and practice of gifts and talents as I respond to national developments


“The major cultural dichotomy affecting educational provision for the gifted and talented is between the largely Eastern perception - ‘all children have gifted potential’ - and the largely Western one - ‘only some children have gifted potential’. (p.9) 

	White (2006) asserts that there are no solid grounds for innate differences in IQ or the traditional subject-based curriculum which  underpin the strategy, and traces the roots to Galton whose theories reflect the values and beliefs of his 19th century world.

The embodied educational values and theories reflected in language describing children as ‘gifted and talented’ are rarely researched although the impact can be life long as exemplified by personal accounts such as Rayner’s (2007). Dweck’s (2006) work on self theories shows the implications for educators and learners holding a ‘fixed’ or ‘growth’ mindset, demonstrating this tension exists within the north European culture, and the individual.

Many educators while finding a resonance with many values expressed in government strategies, do not find the detail offered for implementation sits comfortably with their educational theories or values. Considerable tension is experienced by teachers and schools responding to government demands while maintaining a commitment to practice expressing inclusive and educational values. One way forward is to re-conceptualise gifted and talented educational theory and practice to connect to, and reflect, the egalitarian values and beliefs of the 21st century, as expressed by MacBeath (2006) in the personalisation of learning strategy and the study support framework.

Local authorities are expected by government to contribute to improving the quality of gifted and talented education as Every Child Matters is delivered on, with increasing attention paid to enhancing children and young people’s voice.

Focus of enquiry

My research is in the context of my practice as a senior educational psychologist with responsibility for developing gifted and talented education in a local authority.

The foci of enquiry are 

· Pupil’s voice in their own lives and learning

· Inclusive and inclusional gifted and talented educational theory and practice

· Inclusional pedagogies

· Systemic  responses to government strategies

My analysis will include an account of my educational influence in living my educational principles of supporting young persons’ and teachers understandings of themselves as creators of knowledge and in developing the living values that give meaning and purpose to their lives.

Research Methods

I am using Living Theory methodology (Whitehead, 1989) to explicate and explain my educational values, skills and understandings in developing inclusional living standards of judgement. This supports Schön’s (1995) call for a new epistemology, responds to Snow’s (2001) challenge to find ways of making the embodied knowledge of educators public and supports Eisner’s (2005) advocacy of the creation of representational forms that are appropriate for enquiring into educational relationships which are complex and relationally dynamic.

Living Theory methodology enables the living, dynamic, relational educational processes to be recognised and explained as they emerge through practice and allows the engagement of my imagination to the creative possibilities of methodological inventiveness (Dadds and Hart, 2001). 

The methods I will employ and develop, include forms of action research such as TASC (Thinking Actively in a Social Context), (Wallace, 2004), used by teachers and pupils. 

The robustness of the theoretical frameworks of living educational theories can be judged from their genesis (Whitehead, 1989) to their global spread in processes of enquiry that are withstanding evaluations of validity and legitimacy in communities of educational researchers in Britain, China, Japan, Canada, South Africa, the USA, Australia, Singapore and India.  

Significance for educational practice, policy or theory

A form of educational theory is generated that can be directly related to the process of improving practice. The significance for the development and implementation of government policy on gifted and talented education is to show how the talents of individual pupils and teachers can be expressed and developed in the production of gifts that can have a catalytic influence in the generation of educational knowledge for improving practice.

The significance for educational theory is that new inclusional living standards of judgment in gifted and talented education are offered for the development of a new epistemology for educational knowledge.
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