Developing Inclusive Gifted And Talented Educational Theory And Practice In Relation To Civic Responsibility
1. Purposes

The main purpose of the paper is to develop answers to the question, ‘How can the development of inclusive and inclusional (1) gifted and talented educational theory and practice contribute to the enhancement of civic capacity and responsibility in schools, neighbourhoods and communities?’
Although the differences in the language used, such as ‘gifts and talents’ and ‘gifted and talented’, might appear trivial the impact is not. While the effects are subtle, the unintended consequences can, in effect, contradict my values, educational theories and the intentions of my practice, which are also those embedded throughout English government policies.

The English government is in the process of implementing its policy on gifted and talented education (2). At the same time schools are being required to respond to other national strategies and agendas (3) such as Every Child Matters, Personalisation of Learning, Emotional Literacy, Inclusion and Pupil Voice. There is a considerable tension experienced by many educators in meeting government demands, which can be mutually contradictory, while maintaining a commitment to educational research which is rooted in inclusive and educational values. 
In this paper I intend to explore these tensions and the generative possibility that researching inclusive and inclusional gifted and talented educational theory and practice offers which supports, rather than compromises, the educational values expressed in the theme of this conference.

2. Theoretical framework

The paper draws on:

· Living Theory (4) which enables me to shift my language and practice from constructing measures of impact, to looking for evidence of my educational influence in my own learning, the learning of others and social formations. In so doing I explicitly acknowledge the complexity of relationships, contextualized responsibility and rights of the individual in a civic context with a mutuality of power expressed which supports the goal of advancing the well-being of the entire community.

· Charles’s theories of ‘guiltless recognition’ and ‘societal reidentification’ which ‘embody strategic and epistemological practices that move away from severing, colonising thought, towards ways of being that open up new possibilities for people of African origin and for humanity generally’. (5)

· Hymer’s theories of gift creation where giftedness is conceived of as being ‘co-constructed (not identified) in a social, relationally respectful, activity-oriented, dialectical, tool-and-result (Vygotsky, 1978) manner and context’(6)

· Rayner’s idea of inclusionality as ‘a dynamic awareness of space and boundaries that is connective, reflective and co-creative’ (1) in which the ‘I’ is understood as distinct but not discrete within neighbourhood.
· Biesta’s (7) ideas on moving beyond a language of learning into a language of education through the exercise of educational responsibility.
3. Methods

I am engaged in my own self-study of knowledge-creation in the process of researching my educational influence in my professional practice and supporting those of educators and pupils through a living theory approach to action research in which the individual practitioner generates explanations for their educational influences in their own learning, in the learning of others and in the learning of social formations (8)(9). I have been working with many educators, children and young people locally in an action research approach which follows the model of Thinking Actively in a Social Context (TASC), developed by Wallace (10). To enhance the rigour and validity of the accounts I use methods advocated by Winter (11) and Habermas (12)

4. Data sources or evidence

The following data sources will be used:

· Accounts created by educators engaged with the masters programme accredited by the University of Bath, England, such as those of Mounter (13)(14), Hurford (15), and Harker (16) will be used as the data source.

· Accounts created by educators and schools as they research answers to two questions:

· How am I/how is my school, helping all pupils generate, reveal, develop and share their gifts and talents?

· How am I/how is my school, improving my/its practice and contributing to an educational environment of quality and the exercise of civic responsibility.

5. Conclusions/point of view

Developing educational theories and practices through the lens of a relationally dynamic concept of gifts and talents can contribute to the implementation of government policies and strategies which hold as a tension the contradiction of promoting the unique contribution of the individual and the exercising of civic responsibility.

By moving to a relationally dynamic concept of gift creation with the focus on educational spaces, relationships and values, the boundaries describing the ‘community’ such as family, city, region, national or global, are seen as fluid and permeable meeting places of co-creation, recognising and valuing gifts. The individual’s powers for co-creating valued and valuable knowledge are enhanced as they research the person they want to be, developing their talents to create gifts recognised and valued, as they are enabled to contribute to and benefit from the communities of which they are a part. 

Newton acknowledged that he stood on the shoulders of giants. Moving beyond definitions and categories to developing inclusive and inclusional gifted and talented education enables us to focus on theorising practice which supports all children and young people to recognise and value the unique and valuable contribution they and others can make to us each living a life that is satisfying and productive, while contributing to a humane world. 

6. Educational or scientific importance of the study

Previous AERA conferences have focused on the nature of the knowledge being generated by educational researchers. In 1995 Schon (17) advocated the development of a new epistemology. The educational significance of the study is in demonstrating that a new epistemology for educational knowledge is emerging from research into inclusive and inclusional gifted and talented educational practices that are contributing to the enhancement of civic capacity and responsibility in schools, neighbourhoods and communities.
.
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