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	Background

Educational research
The logics and values that constitute educational knowledge are contentious issues in the history of both the American and British Educational Research Associations. Whitty’s 2005 Presidential Address to BERA raised the question of the need for a clear distinction between education research and educational research with the suggestions that ‘we should reserve the term educational research for work that is consciously geared towards improving policy and practice and that trying to make the distinction clearer would also involve BERA in a re-branding exercise which may not necessarily be the best way of spending our time and resources. But it is at least worth considering.’ Whitty (2006 p.173.) 

Knowledge base to inform educational practice
There is an increasing focus on practice based research to add to a knowledge base for the development of educational practice as called for by Snow (2001): “to enhance the value of personal knowledge and personal experience for practice .Good teachers possess a wealth of knowledge about teaching that cannot currently be drawn upon effectively in the preparation of novice teachers or in debates about practice.”. (p. 9)
Learners educational voice in learning and democratisation of society

As there is an increasing appreciation of the importance of the educators educational voice in their own learning, the learning of others and the learning of social formation enhancing its development through CPD, so there is a growing movement to enhance the of the voice of children and young people through enquiry based learning and the democratisation of education establishments. 

New standards of judgement
White (2006) asserts that the concepts of intelligence and the subject based curriculum which underpin current practice was in response to values and beliefs rooted in the 16th century and enhanced through the lineage of Galton. New concepts, practice and standards of judgment which are educational as distinct from instructional are needed to realise 21st century values and beliefs.

This paper is focused on the logics and values that are constituting forms of living educational theory. Living theories are focused on generating explanations of educational influences in learning that are directly connected to processes of improving educational practice. A living educational theory is taken to be an explanation produced by an individual to explain his or her educational influences in their own learning, in the learning of others and in the learning of social formations (Whitehead & McNiff, 2006)
Research questions and foci of enquiry.

Our  research with educators, children and young people will explore how through a master’s programme the gifts and talents of all can be engaged and enhanced in a world of educational quality as described in the values, aims and purposes of national strategies and agendas; for instance those underpinning the national curriculum http://www.nc.uk.net/nc_resources/html/values.shtml.

The foci of our enquiry are:

- contributing to the knowledge base which can be shown to inform educational practice

- enhancing the voice of the learner in their own learning (Rudduck & McIntyre, 2007)

- the development of new living standards of judgement, rooted in educational values, that contribute to improving educational practice. (Adler-Collins, 2007)

Analytical and theoretical frames
A living theory approach to action research is used in which the individual practitioner generates explanations for their educational influences in their own learning, in the learning of others and in the learning of social formations (Whitehead, 2005). Educators, children and young people locally are engaged in action research approach used in the enquiry which follows the model of Thinking Actively in a Social Context (TASC), developed by Wallace (2006).
The robustness of the theoretical frameworks of living educational theories can be judged from their genesis (Whitehead, 1989) to their global spread in processes of enquiry (Whitehead & McNiff 2006) that are withstanding evaluations of validity and legitimacy in a range of communities of educational researchers in Britain, China, Japan, Canada, South Africa, the USA, Australia, India and Singapore.  
Research findings and contribution to knowledge.

The major contribution to educational knowledge is in the new epistemology (Schon, 1995) in the living theories produced by educators and their pupils/students as they explain their educational influences in enhancing their learning through the exercise and development of  their talents and creation, valuing and offering of their gifts. The contributions include the evidence of the integration of living theories into improving educational practice. They include an analysis of integrating these ideas on improving practice and generating educational theory through a university master’s programme which contributes to a local authority’s educational inclusive gifted and talented policy. The contributions to knowledge include some 30 masters degrees and some 10 doctoral degrees.
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